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Abstract. The article is devoted to the problem of improving the English teaching system at primary school in
the context of the formation of the New Ukrainian School, which gives students not only knowledge but also the
ability to use it in their life. Students master knowledge and skills through activities and acquire competencies. The
aim of the paper is to perform the theoretical and practical study of the problem of implementing a Wimmelbuch at
English lessons in primary school in the context of forming the New Ukrainian School. The outlined aim includes the
following tasks: to outline the main advantages of using the Wimmelbuch teaching English at primary school and to
propose language exercises for practicing in English using the Wimmelbuch on the initial level of studying a foreign
language. To achieve this aim and to solve these tasks the following methods of research such as analysis, synthesis,
systematization and generalizations are used. These methods helped to get into the essence of the outlined problem,
to pass logically from less general idea (concept) to another that is more general. The New Ukrainian School is
aimed at educating a harmoniously developed and socially active person, innovator and a citizen who is able to make
responsible decisions, to solve the most difficult issues of society, to adhere to human rights and freely break language
barriers in intercultural communication. So, nowadays all English lessons must be organized for creating conditions
for communication: to make up monologues, dialogues, and polylogues by students on different themes and purposes.
The illustrative material of the Wimmelbuch is subordinated to this aim. The interactive exercises offered in this
article help students to learn how to express their thoughts correctly, consistently, exactly and expressively. They
encourage students to make direct utterances (creating their own texts) and to make up stories thinking their own
beginnings and finals of them. It is found out that in organizing such communication and teaching much attention is
given to the development of skills of the speech culture and as the result it is noticed improving the speech culture of

students and forming skills in communicative activity in any area of life.
Key words: Wimmelbuch, speech culture, language barrier, intercultural communication, New Ukrainian School,

Primary Education Reform.

Introduction. The new Law of Ukraine "On
Education" (2017) regulates the basic principles of a
new educational system — the New Ukrainian School, in
which it is pleasant to study and it gives to students not
only knowledge but also the ability to use it in their life.
Students master knowledge and skills through activity
and acquire competences. The New Ukrainian School
is aimed at educating an innovator and a citizen who is
able to make responsible decisions, adheres to human
rights and freely breaks language barriers in intercultural
communication. Teaching at the New Ukrainian School
opens a free field for activities and experiments to a
modern teacher [1].

Literature review. The statements of the New
Ukrainian School are substantiated in the new Law
"On Education" (2017). The research of the specifics
of the communicative phenomena is engaged by such
scholars as M. Bovtenko, V. Demyankov, Yu. Karaulov,
and others. The problem of forming foreign language
communicative  competence is considered by
0. Vasylyev, H. Lytvynenko, L. Nevirko, and others. The
issues of training future teachers of foreign languages
have been examined by such researchers as O. Bihych,
L. Byrkun, I. Mamchur, and others. The problem of
improving the teaching of foreign languages at primary
school is considered by O. Kolominova, S. Nikolayeva,
V. Plakhotnyk, and others. The issue of using such kind of
the visual means as the Wimmelbuch at English lessons
in primary school in the context of Primary Education
Reform is required the detailed analysis. It determines
the relevance of the outlined problem.

The aim of the paper is to perform the theoretical
and practical study of the problem of implementing the
Wimmelbuch at English lessons in primary school in
the context of forming the New Ukrainian School. The
tasks of the research are to outline the main advantages
of using the Wimmelbuch teaching English at primary
school and to propose language tasks for practicing in

English using the Wimmelbuch.

Methods of the research. Taking into account the
specifics of the tasks such methods as analysis, synthesis,
systematization and generalizations are used in the
scientific research. It allowed to make full conclusions,
to get into the essence of the outlined problem and to
pass logically from the general idea to the main one.

Discussion. For teaching in a new way, a teacher
must be given the freedom to act — to choose teaching
materials, to improvise and experiment. This freedom is
given by the new law "On Education". The New Ukrainian
School is a dynamic combination of knowledge, skills,
abilities, ways of thinking, points of views, values, and
other personal qualities, which determines the ability of
a person to socialize successfully, conduct professional
and/or further educational activity. So, the core of
knowledge is formed, on which abilities to use this
knowledge will be supplemented, and values and skills
that will be needed by graduates of the Ukrainian school
in professional and private life.

Thus, the common competencies are so-called cross-
cutting skills: comprehensive reading, the ability to
express one's opinion in oral and written forms, critical
and systematic thinking, the ability to justify a position
logically, creativity, initiative, the ability to manage
emotions constructively, to evaluate risks, to make
decisions, to solve problems, the ability to co-operate
with other people [1]. The ability to express one's
opinion in oral and written forms concerns not only the
native language, but also a foreign one (English). It is
also important for students to acquire foreign language
communication skills and abilities to use them in real
situations of communication.

Problems of speech development of primary students
should be solved on the basis that speech functions and
develops in an inextricable unity with substantively
productive types of activity (labor, research, artistic,
game, etc), which determine the motives and the content
of communication. The most important changes in
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speech are related to the educational activity of students
in primary school.

So, for the effective formation and further
development of communication skills of primary
students at English lessons it is necessary to create
didactic conditions for their successful foreign language
training. It is considered to implement the Wimmelbuch
into the educational process of primary students to
interest in learning a foreign language and using it
in life communication situations. Implementing the
Wimmelbuch at English lessons gives wide opportunities
for activating teaching. The Wimmelbuch is the visual
means belonging to the group of active methods of
teaching practical English [2].

Plot illustrations of Wimmelbuch are the conditional
reproduction of the real practical activity of people
and creates conditions for real communication. The
effectiveness of teaching here is primarily due to the
explosion of motivation, increase the personal interest in
learning English.

The Wimmelbuch motivates language activity
because students who are studied are in a situation where
the need to say something, ask, find out, prove, and share
something with a partner is actualized. Primary students
are clearly convinced that the language can be used as
a means of communication. It activates the students'
desire for contact with each other and a teacher, creates
conditions for equality in the language partnership,
destroys the traditional language barrier [4]. In such
created situations students master the following elements
of communication: the ability to begin a conversation,
support it, interrupt an interlocutor, agree or disprove
with one's opinion at the right time; the ability to listen to
an interlocutor consciously, to ask clarifying questions,
etc.

Almost all the educational time of such activity is for
language practice, while both a speaker and a listener are
as active as possible, because he/she has to understand
and memorize the replica of partner, to correlate it with
the situation, to determine how it is relevant to the
situation and the task of communication, and to react
properly.

For example, at the beginning of the book "Day at
the Zoo" there is an instruction how to use it and tasks
for the search strategy. In addition, at each page there
is the zoo at a different time of a day. The activity of
the participants, workers and visitors of the zoo (or their
absence) is determined by the time of a day. There is the
task at each page — to find a character or a thing, and also
we always have to remember about the main task that is
given at the beginning of the book. In this book we can
see that a day at the zoo starts early in the morning, still
dark, with feeding the animals and cleaning up, kiosks
are opened, visitors come, an elephant is brought, a
monkey has run away, a thunderstorm has begun and all
visitors run, the zoo is closed in the evening, the animals
have a rest, etc. It is also possible to watch with the
interest the caretaker of the zoo, cute monkeys-gibbons,
a pickpocket, etc. So, the usual story about the work of
the zoo is told in the book; this book prompts to search
and disclose secrets, forcing to look for participants of
the book among the great number of small figures and
elements of the picture [3].

The basic statements of using the Wimmelbuch at
English lessons are to create favourable conditions for
mastering oral speech; to provide personally oriented
education; to create emotional and positive relationships
between a teacher and students; to focus on oral speech
communication.

The main aim in teaching English using the
Wimmelbuch is forming students' needs in speech
activity, because learning has the activity feature:
students try to solve real and imaginary problems.

So, in order to work effectively with the illustrative
material of the Wimmelbuch, we offer the following

language exercises (games) that will help to form the
foreign language communication skills.

1. Cute animals in the Zoo.

1. Someone starts the game by saying: e.g. I went to
the zoo and I saw a big tiger...

2. The next person has to think of an animal that
starts with the last letter of the animal that's been said
(e.g. tiger ... rhino!).

3. They repeat the sentence, adding their animal (e.g.
I went to the zoo and I saw a rhino...).

4. Everyone takes turns adding a new animal,
without repeating any (e.g. I went to the zoo and I saw
an ostrich...).

5. The game continues until someone can't think of
an animal that follows on from the last one.

2. Group a story.

In this game, everyone contributes to a story, one
sentence at a time. Try to make each sentence easy to
follow with another one.

1. Someone starts by making up a sentence. It can be
long or short (e.g. As a girl waded through the crowd,
she looked up and saw a giraffe...).

2. Someone else adds another sentence (e.g. It was a
very tall spotted giraffe).

3. Everyone takes turns adding a new sentence: (e.g.
a) She took the cookies and gave it to the giraffe; b) The
giraffe did not take the cookies; 3) So, she decided to
feed the monkeys, etc.).

4. The student who ends the story starts a new one.

3. Eat the alphabet.

In this game, everyone adds to a list of foods in the
order of the alphabet. Agree which letters are too hard
(such as Q, X or Z) and leave them out.

1. Someone says that they’re going to eat a kind of
food that starts with an A (e.g. I’'m hungry! I'm going to
eat an apple, etc.).

2. The next person repeats the first part of the
sentence, then adds a food beginning with B (e.g. I'm
hungry! I'm going to eat a banana).

3. Someone else adds a food beginning with C, and
the game continues with everyone taking turns (e.g. I'm
hungry! I'm going to eat cheese, a date, an egg, ...a kiwi
fruit, a peach...).

4. If anyone can't think of a food that begins with the
next letter, they're out.

4. What’s the noise?

1. Someone thinks of a noise to make. It could be: a
dog barking, a horse neighing, a phone ringing, a police
siren, water noise. ..

2. They make the noise to someone else, using their
mouth or hands (e.g. If you're in the Zoo, don't make
sudden noises that will distract animals. To make the
sound of a police siren, make a "whoo-whoo" noise with
your mouth. For a horse galloping, you could clap your
hands to make the sound of pounding hooves).

3. The other person tries to guess what the noise is
(Hmm... Is it a heart beating?).

4. If they are correct, they make the next noise. If
not, they can continue guessing. If they decide to give up
guessing, the first person can make another noise.

5. Endless questions.

In this game, two students talk to each other and can
only ask questions. Ask someone else to be a referee.

1. One person starts by asking a question (e.g. Why
do ducks quack?).

2. The other person replies with a question that
follows on logically from the first one, as quickly as they
can (e.g. Do you think they should bark instead?).

3. They take turns, and the referee listens closely. If
anyone hesitates for too long or gives an answer that isn't
a question, the referee tells them that they're out (e.g. 1%
Student: Shouldn't barking be left to dogs? 2™ Student:
...Um... Er... Um... Referee: Sorry, you're out!). No
one can argue with the referee.

4. Whoever is out first is the referee in the next game.
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6. Animal circles.

To play this game, each person needs a piece of paper
and some pencils or pens.

1. Everyone draws a large circle for a body and fills it
in. They add a circle for the head...

2. ...and four small circles for feet.

3. Everyone passes their paper to someone else, then
they all use a pen to make the circles into animals (e.g.
For a tall giraffe draw the head and feet a long way from
the body. You can draw two feet so the circles become
a bird. Add pointed ears, a tail and whiskers for a cat).

7. Still as an animal.

1. Choose someone to be a statue of an animal. The
statue can stand or sit, and has to stay completely still
(e.g. Making faces like a monkey, swimming like a fish,
running like a lion, climbing like a bear...).

2. Everyone else tries to make the statue move.
They're not allowed to touch her, but they can try.

3. When the statue moves, smiles or laughs, you have
to guess the figure of an animal. And it's someone else's
turn to be the statue.

8. Walk like an animal.

1. Everyone thinks of something that they're going to
walk like. They don't tell the others what it is: a penguin,
a duck, a bear, a monkey, a turtle, an ostrich etc.

2. Then everyone walks around in the style of
whatever they've thought of.

3. Everyone tries to guess what the others are walking
like (Are you a duck? Are you a monkey?).

4. If someone's walk is guessed correctly, they are
out, and stop walking around. Students can only guess
while they are playing. The winner is the last person
walking.

9. Who am I?

1. To start, someone thinks of a character on the
picture, for the others to guess... (e.g. a policeman,
a doctor, an ice cream seller, a cleaner, a boy with a
balloon, etc.).

2. They give a clue about the character, and everyone
else has one guess each (e.g. I'm near a cage with lions
who am I? I'm next to a cage with monkeys who am I?
I'm on the bridge who am 1?).

3. If someone is correct, they think of a new character
for the others to guess. If no one guesses correctly, they
are given another clue.

4. Continue playing until someone guesses who the
character is, then play again.

10. Funny animals.

Each student needs paper, and a pen or pencil.

1. Fold each piece of the paper in half, then unfold
it again.

2. Draw the top half of an animal on the top half of
the paper. Draw lines going over the fold a little, too.

3. Fold back the top half of the paper to hide the
drawing. Then, pass the paper to someone else.

4. Draw the bottom half of an animal, then unfold
each piece of the paper to reveal an animal.

11. Moo... Baa!

To play this game, make a circle facing each other.

1. Each student chooses an animal noise, then makes
the noise, so that the others can hear how it sounds: Baa!
Meow! Moo! Woof! Quack! To whit to whoooo! Tweet!
Oink! Squeak! Neigh! Thump! Hiss! Cluck! Ribbit!
Buzz! Haw hee haw! Pawoooo! Growls-grrr-grrr! Roars!

Everyone needs to make a different noise.

2. To start, one student makes their noise, then makes
someone else's, too (e.g. Moo... Baa! Moo... Woof!
Woof... Hiss! etc.).

3. That student then makes their own noise, followed
by another student's noise.

4. The game continues with each player making their
own noise, followed by someone else's: Woof... Cluck!
Cluck... Buzz! Buzz... Moo! Moo... Baa! So, you can
make the noise of the student who just chose you.

5. If anyone makes the wrong noise, or makes the
noises in the wrong order, they are out.

12. Shape drawings.

For this drawing game, you'll need some paper and
pens or pencils.

1. Someone chooses a shape such as: a circle, a
triangle, a square, an egg, an oval, a diamond, a rectangle.

2. Someone else thinks of a subject for everyone to
draw. It can be absolutely anything such as: a dog, a fish,
a pig, a giraffe, a cat, a tortoise, etc.

3. Everyone draws the subject, using only the shape
that's been chosen (e.g. A dog drawn using squares; a fish
drawn using triangles; a sheep drawn using ovals, etc.).

13. Story-telling game.

In this imagination game, everyone adds to a story,
five words at a time.

1. Someone starts by making up the first five words
of the story (e.g. Suddenly, the door of a cage...).

2. Someone else adds another five words (e.g. creaked
open and a big lion..., put its head through the door...).

3. Everyone takes turns to add five words.

4. Make sure that the story makes sense.

5. When everyone wants to stop playing, someone
has to think of a good way to end the story.

Such language exercises (games) help students to
learn expressing their thoughts correctly, consistently,
exactly and expressively. They encourage students to
make direct utterances (creating their own texts) and to
make up stories thinking their own beginnings and finals
of them. Besides organizing such communication and
teaching much attention is given to the development of
the skills of the speech culture such as not to interfere
adults in their conversation, not to interrupt a friend, not
to lower a head in a conversation, to look into the eyes of
the partner, to listen quietly to the narrator, prevent the
rough tone, not to gesticulate, etc. Thus, we assure that
such activity helps to improve students' speech culture
and to form skills in communication in any area of life.

Conclusions. The New Ukrainian School is aimed at
educating a harmoniously developed and socially active
person who is able to solve the most difficult problems of
society at present time of its development. Nowadays all
English lessons must be organized for creating conditions
for communication: to make up monologues, dialogues,
and polylogues by students on different themes and
purposes. The illustrative material of the Wimmelbuch is
subordinated to this aim. Implementing such books into
the educational process of primary school gets positive
effect on forming students' cognitive activity, foreign
language communication skills, and promotes conscious
learning English. In further articles it is planned to offer
exercises for the development of foreign language skills
in speaking using the Wimmelbuch of the series "My
favourite food".
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Jlo6auyoBa Upuna
KaHnauaar (1)I/IJ'IOJ'IOFI/I'-ICCKI/IX HayK, JOLOCHT
Kadenpa TeOpUN M NPaKTHKN HadyaJIbHOTO 00pa30BaHMs
I'BY3 «lonbacckuii rocynapcTBEHHBIH MTeAarornIeCKHii YHUBEPCUTET»
I. CnaBgHCK, YKpanHa

UMILIEMEHTAIMSI BAMMEJIbBYXOB HA YPOKAX AHIJIMIICKOTO SI3bIKA B KOHTEKCTE
®OPMUPOBAHMS
HOBOM YKPAUHCKOM LIKOJIbI

Annotanusi. Crarbs HOCBsILEHa TPOOJIEME YCOBEPILICHCTBOBAHUSI CUCTEMbI O0y4YEeHUS! HHOCTPAHHOMY SI3BIKY
B Ha4yaJIbHOM IIKOJIe B KOHTEKcTe opmupoBanus HoBoil ykpanHCKoi mkoisl. Llenpio cTaThy SBISETCS TEOPETHKO-
MPaKTUYIECKOE UCCIIEI0BAaHNE BOIIPOCA NMIIEMEHTAI[H BUMMETH0YXOB Ha HAUaJIbHOM YPOBHE H3yU€HHS aHIJIMHCKOTO
s3plka B HoBoM ykpamHckoil mmikosne. IIpenyCMOTpeHO — BBIIOJHEHME TAKUX 3aJaHUM: ONPEACIUTh IVIaBHBIE
MPEUMYIIECTBA HCIIOIb30BaHMUS BUMMEILOYXOB ITPH N3YYEHUH aHIJIMHCKOTO S3bIKa B HAYAJILHOM IIIKOJIE; TIPETIOKUTD
S3BIKOBBIC 3a/laHUs U1 PabOTHI C BUMMENbOyXaMy Ha Ha9aJbHOM ypPOBHE M3yUEHMs aHIIMHICKOTO si3bIKa. B crarbe
UCIIOJIb30BaHbl TAKKE METO/IbI UCCIIEA0BAaHUS, KaK aHalIN3, CHHTE3, CUCTEMaTH3alHs, 000011IeHe, KOTOPbIe TOMOIIIH
MIPOHUKHYTHh B CyTh 0003HAauUe€HHOW NpoOieMsbl. BeisicHeHo, uTto HoBasi ykpawmHCKasi MIKOJA NPH3BaHA BOCIUTATH
BCECTOPOHHE PA3BHUTYI0, COLUAIBHO AKTHBHYIO JMYHOCTH, KOTOpPas yMEET NPUHUMATh OTBETCTBEHHBIEC PEIICHUS,
co0JrofaeT rmpasa yesioBeKa U CBOOOHO MPEO/I0NIEBAET S3bIKOBbIE Oapbephbl B MEXKKYJIBTYPHOW KOMMYHUKauuu. s
3TOTO COBPEMEHHBIE YPOKH aHIJIMHCKOTO s13bIKa HEOOXOIMMO CTPYKTYpHPOBATh TAK, YTOOBI OHM CO3aBaJIN YCIIOBHUS
JUsl OOmIeHUs (COCTaBIEHHE YYaIllMMKCS MOHOJOTOB, AWAJIOTOB, MOJNWJIOTOB HA pa3HbIE TEMBI C PAa3IMYHBIMU
LEJSIMK ). DTOH 1eIM U COOTBETCTBYET MILTIOCTPATUBHBIM Marepuall BAMMENILOYXOB. B cTarbe mpeaiokeHb! 36IKOBbIE
YIPaKHEHUs, KOTOPhIE MOMOTAal0T YYEHHUKAM HAy4YHThCS BBIPA)KaTb CBOM MBICIH NPaBHIIBHO, MOCIEI0BATENBHO,
TOYHO M BBIPA3UTENIbHO; MOOYK/IAI0T YIEHUKOB K HEMOCPEACTBEHHBIM BBICKa3bIBAHUSIM M COCTABICHHIO PacCKa3oB,
NPUIYMBIBAaHHIO CBOETO Hadaja M KoHIa uctopud. Kpome 3Toro, npu opraHu3alyy TaKoro OOLICHUsI U 00y4YeHUs
3HAYUTENIFHOC BHUMAaHHE YNEJICHO Pa3BUTHIO HABBIKOB KYJIBTYPBl PEYH, YTO CIIOCOOCTBYET IOBBINICHHUIO PEUCBOI
KyJIbTypBl YHaIIUXCsl 1 POPMHUPOBAHUIO Y HUX HABBIKOB KOMMYHHMKATHBHOM JESITEIbHOCTH B JIF000H cdepe KHU3HU.

KoaioueBbie ciioBa: BUMMENbOYX, KyJIbTypa peuH, s3bIKOBOM Oapbep, MEXKYJIbTypHass KoMMyHHKaiwms, HoBas
YKpauHCKasl IIKoja, peopMa HadaJIbHOTO 00pa3oBaHusl.

Jlo6auoBa Ipuna MukonaiBHa
KaHAuIAT (QUIONIOTIYHUX HAYK, TOIECHT
kadeapu Teopii i MPaKTUKK MOYATKOBOI OCBITH
JABH3 «/lonOachkuii aep:kaBHUI NearoriyHui yHiIBEpCUTET
M. CnoB’siHCBK, YkpaiHa

IMILJIEMEHTALIISI BIMMEJIbBYXIB HA YPOKAX AHIIIChKOT MOBU B KOHTEKCTI
_ ®OPMYBAHHSI
HOBOI YKPATHCBKOI IIKOJIU

Anoranist. CTarTio NPUCBAYCHO MPOOIEMi BIOCKOHANICHHS CHCTEMH HABYAHHS iHO3CMHOI MOBH B IOYATKOBIH
LKOJIi B KOHTEKCTI opmyBarHs HoBoi ykpaiHChKOI KoM, MeTOI0 po3BiKki BH3HAYEHO TEOPETHKO-NIPAKTHYHE JI0-
CIIJUKCHHS! INTAHHs IMIUIeMEHTalil BIMMeIb0yXiB Ha I104aTKOBOMY CTYIIEHi BUBYCHHS aHINIICbKoi MoBU B HoBil
YKpaiHChKil mkomi. OKpeciIeHO BUKOHAHHS TaKWX 3aBJaHb: BU3HAYHUTH TOJIOBHI IT€peBark BUKOPHCTaHHS BIMMEIb-
OyxiB M yac BUBYEHHS aHIIIMCHKOI MOBH B MOYATKOBIH INKOJIi; 3aIpPOIIOHYBATH OPi€HTOBHI MOBHI 3aBHaHHS IS
po6oTu 3 BIMMeNnb0yXaMu Ha IOYaTKOBOMY CTYIEHI BUBUEHHS aHIIIICHKOi MOBH. Y CTaTTi BAKOPHCTAHO TaKi METOIN
JOCITIDKCHHS, K aHaJi3, CHHTe3, CUCTeMAaTH3allisl, y3arajJbHEeHHS, SKi JONOMOIIH IIPOHUKHYTH B CYyTHICTh OKpec-
neHoi mpobnemu. 3’sicoBaHo, mo HoBa ykpaiHChKa ITKONa MOKJIMKAaHA BHXOBAaTH BCEOIYHO PO3BHHEHY, COILIaIbHO
AKTHBHY O0COOHCTICTD, sIKa BMi€ YXBaJIIOBAaTH BiJIIOBIAabHI PIIEHHS, JOTPUMYETHCSI IIPAB JIOJHHHU Ta BUIBHO J10JIa€
MOBHI 0ap’epy B MIKKYJIBTYPHiM KOMYHiKaIii. JIJs mbOTO CydacHi YpOKH aHIWICbKOi MOBH TpebOa OymyBaTH Tak,
100 BOHH CTBOPIOBAJIM YMOBH IS CIIUIKYBaHHS (CKJIaJaHHS YYHAMH MOHOJIOTIB, JiaJIOTiB, IOMIJIOTIB HA Pi3HI TeMHI
3 pizHOIO MeTor0). Llil MeTi i miAnopsIKOBaHU LTIOCTpaTUBHUE MaTepiai BIMMeNILOYXiB. Y CTaTTi 3alpOIIOHOBAHO
MOBHI BIIPaBH, sKi JONIOMAraioTh y4HsIM HAaBYATHCA BUCIOBIIOBATH CBOi AYMKH HPABHIILHO, MOCIIA0BHO, TOYHO i
BHPA3HO; CIIOHYKAIOTh iX /10 GE3M0CEPE/IHIX BUCIIOBIIOBAHb, 320X04YIOTh 10 CKIaJ[aHHs PO3IOBI, IPUILyMyBaHHs
CBOIX MOYaTKiB i (hinanis onosinane. KpiM T0ro, mia yac oprasisaiii Takoro CliiKyBaHHs | HABYaHHS 3HAUHY yBary
NPHUIIICHO PO3BUTKOBI HABHYOK KYJIBTYPH MOBIICHHS, 1[0 CHIPHSE MiIBHIICHHIO MOBICHHEBOT KYJIBTYPH Y4HIB 1 (hop-
MYBaHHIO B HUX HABUYOK KOMYHIKaTHBHOI JisSUTBHOCTI B Oyib-sIKilt cdepi )KUTTA.

Kaiouogi ciioBa: BiMMenb0yX, KyJIbTypa MOBIICHHS, MOBHUIT 0ap’€p, MDKKYJIBTYpHa KOMyHikalisi, HoBa ykpain-
ChbKa IIKOJIa, pe)opMa MOYaTKOBOT OCBITH.
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