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ACTIVITIES

Abstract. Sociocultural competence became an integral part of the process of foreign language teaching. Relevant
knowledge of the culture and social realities of collocutors helps maintain contacts and promotes a successful
interaction. The objective of the article is to further study the concept “students’ sociocultural competence” as well
as the ways of its formation during extra-curricular activities. To complete this task a number of methods were
applied: theoretical — to survey, analyse the problem under study and empirical ones (observation, interview) to
study the peculiarities of the academic process. Various factors that influence the formation of the competence were
analyzed. The author also investigated the efficiency of S. Krashen’s hypotheses (the acquisition-learning hypothesis,
the monitor hypothesis, the input hypothesis, the natural order hypothesis, the affective filter hypothesis) in the
process of foreign language and culture learning not only during in-class but also out-of-class activities. Special
attention is paid to the affective factors which influence this process - self-esteem, inhibition, risk-taking, anxiety
and motivation. The author dwells upon the difference between intrinsic and extrinsic types of motives, and upon the
importance of an integrative type as compared to an instrumental type of motivation in the process of sociocultural
competence formation. Different examples of individual, group ad mass extra-curricular activities conducted at the
Department of English aiming at fostering students’ communicative competence are provided. The author came
to the conclusion that extra-curricular activities, together with in-class work, stimulate the formation of students’
sociocultural competence and make the process of foreign language learning more natural.
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Introduction. Foreign language learning aims at
the formation of students’ communicative competence
that is at the ability to use the language appropriately in
order to achieve communicative goals in a given context
taking into account certain cultural norms. Special
attention should be paid to sociocultural competence,
as it’s impossible to conduct effective communication
without sufficient knowledge of social realia and
cultural peculiarities of other nations. Students acquaint
new knowledge both during in-class and out-of-class
activities. Involvement into extra-curricular work makes
the process of language learning more interesting and
motivating.

Analysis of recent research and publications on the
problem under consideration. The role of sociocultural
competence formation is grounded in the works of such
researchers as [.Bim, R.Pavliuk, V.Safonova, G.Tomahin,
M.Byram, M.Canal, A.Hadley. The works of O.Dobra,
0O.Kasachiner, V.Nikitenko, E.G.Whipple contribute to
the study of extra-curricular activities on the efficiency
of foreign language learning. Still the question of
sociocultural competence formation via extra-curricular
activities needs further investigations.

The aim of the given paper is to study the role of
extra-curricular activities in the process of sociocultural
competence formation. The task of the article is to further
study the notion “sociocultural competence”; to analyse
the factors that promote foreign language learning; to
ground the significance of extra-curricular activities both
in increasing students’ motivation while foreign language
learning and in sociocultural competence formation.

Methods used: to conduct the research a number of
methods have been used: theoretical — to survey, analyse
and summarise publications on the problem under study
and empirical methods — observation and interview.

Discussion. Sociocultural competence has been
under study of a number of scientists. And though
there’s no unanimity among authors in defining the
term, they all agree, that it’s an important part of the
communicative competence. Celce-Murcia presented
communicative competence in a form of a pyramid (1995)
with the following components: linguistic, actional,
discourse, strategic and sociocultural competence

at the top. Sociocultural competence, according to
the methodologist, refers to the speaker’s pragmatic
knowledge, i.e. how to express messages appropriately
within the overall social and cultural context of
communication. It comprises social contextual factors,
stylistic appropriateness factors, cultural and non-verbal
communicative factors [2].

Sociocultural aspect of future teachers’ training is of
especially great importance. “To study language without
studying the culture of native speakers of the language
is a lifeless endeavor” [3, p.144]. Understanding other
people’s lifestyle, customs and traditions should be done
inseparably from language learning, as it helps both
make learning more motivating and communication
more effective.

A Lithuanian teacher and scientist Anuziené [1]
stresses the importance of sociocultural conditions in the
process of language learning. Besides, learning material
should include data concerning social, economic spheres
of the country, in other words should reflect the current
cultural state as well as social factors.

Sociocultural competence contributes to the teacher’s
professional development. This should be kept in mind
while planning the academic process and choosing the
material to be taught. Studies show that formation of
sociocultural competence may provide additional benefit,
where it has been integrated into the general course of
communication, so the formation of this competence
should be included into general curriculum [8, p. 279].

Foreign language acquisition is a lengthy and rather
a challenging process. It requires much time and effort
on the behalf of both teacher and student. To make this
process more predictable and successful teachers rely on
the curriculum. It helps them design the teaching/learning
process, defining the planned outcomes, choosing the
materials to be taught in order to reach the goals, and
deciding on the ways how to teach.

Designing the curriculum teacher should first have
a clear understanding of the expected outcomes, it can
help him/her select the materials, choose the approach,
method and techniques appropriate to achieve the goals
set. Writing about the main principles of designing the
curriculum of second language teacher education, Graves
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states that it’s essential to focus on “who and what will
be taught, how it will be taught and learned” [6, p. 115].

As students study not only during their in-class
activities, much attention should also be paid to out-
of-class activities, which appear to be a crucial factor
in a natural acquisition of a foreign language. Extra-
curricular activities are student experiences that are not
included in the educational curriculum and are conducted
under teachers’ guidance. They should be treated as
a significant part of education, because it has been
proved that extracurricular activities are as necessary as
regular classes for development of skills. Furthermore,
Tenhouse adds that extra-curricular activities are good
opportunities for students to achieve their curricular
goals. Students discover and develop their skills through
these activities for achievement. Thus, the main task of
extra-curricular work is deepening the knowledge gained
by students during the learning process and applying it to
practice; extending their general outlook [9].

It’s important to organize the academic process for
the prospective teachers in the way, when both in-class
and extra-curricular activities help realize the main aims
of TEFL. While planning the principles of a backward
curriculum design should be observed, when students’
outcomes and needs are of a prior concern. This helps
make the learning process more natural, creating
favorable conditions for language acquisition, rather that
learning.

Trying to find the answer to the question how to
organize the process of a foreign language learning
effectively, so that sociocultural competence is naturally
fostered, we addressed the research of a prominent
American scientist Stephen Krashen [7], specializing
in second language acquisition. His theory is based on
five hypotheses: the acquisition-learning hypothesis,
the monitor hypothesis, the input hypothesis, the
natural order hypothesis, the affective filter hypothesis.
Having analysed them we came to the conclusion that
for sociocultural competence formation during extra-
curricular work, the acquisition-learning and affective
filter hypotheses are of a prior importance, as they
create favorable conditions for natural acquisition of the
language and culture, also helping motivate students.

Teaching a foreign language, we should distinguish
between learning and acquiring the language. Learning
is a conscious process which results in conscious
knowledge about the language, the student spends a lot
of time in the classroom or out of it, learning grammar
rules and long lists of new words. Krashen [7] believes
it to be less effective than acquisition, which is, on the
contrary, a subconscious process, that results in a natural
acquisition of a second language. It is very similar to
the way a child acquires his/her mother tongue. Explicit
teaching of rules should be substituted be a natural
meaningful interaction, which is easy to do during extra-
curricular work.

Affective factors are of a big concern in the process
of foreign language teaching and learning too. The
most important personality factors that contribute to the
success of foreign language acquisition, according to
Krashen, are self-esteem, inhibition, risk-taking, anxiety
and motivation [7].

Personal’s self-esteem is important in all aspects of
human life, not only in study. Any cognitive activity can
hardly be carried out successfully without some degree
of self-confidence. And though it is hard to say whether
self-esteem influences success in language learning or
vice versa, the connection between them, as well as the
importance to work on both is evident.

Anxiety and inhibition can also be typical in FLL
as it’s natural for a person to feel self-doubt or worry
in a new situation or to build a “defense wall” against

something unfamiliar. Excessive anxiety, as well as
inhibiting learning hamper the process of language
acquisition. Our observations proved that students’
participation in extra-curricular activities helps lower
their anxiety and inhibition which they display during
in-class activities.

Inhibition is closely connected with risk-taking.
Foreign language learning, especially at the beginning,
is almost impossible without making mistakes, and
students should not fear making them but rather take risk
and speak, which is the only way to make progress in
FLL. Students with a high self-esteem are more eager to
take risk in the academic process.

All above-said makes it possible to conclude that
the affective factors are interrelated and influence the
process of foreign language learning and that of the
sociocultural competence development. Natural and
friendly interactive language learning atmosphere during
in- and out-of-class activities creates favorable conditions
to raise students’ self-esteem, risk-taking, lower anxiety
and inhibition.  Extra-curricular activities motivate
students and encourage them to accept responsibility for
their own learning and that of others.

Motivation deserves special attention, as it is the
first crucial step in the process of language learning.
Motivation is related to one of the basic aspects of the
human mind and behavior. It determines the direction
and magnitude of human behavior or, in other words, the
choice of a particular action, the persistence with it, and
the effort expended on it [4].

Gardner singles out four aspects of motivation: a
goal, effortful behavior, a desire to attain the goal and
favorable attitudes toward the activity in question [5].
The goal of the learner determines the type of motivation.
Two most general types of motivation are intrinsic and
extrinsic ones. If the goal of the learner is to study in
order to get a positive grade or to please the parents, or
to improve one’s career, then it means that extrinsic type
prevails. Intrinsic type of motivation is revealed when the
student is stimulated to learn by his desire to improve his
knowledge, to be a well-educated person. The teachers
agree that students’ success in study is higher when an
intrinsic type of motivation dominates.

When speaking about motivation for the second
language acquisition, two more types should be
mentioned: integrative and instrumental. The integrative
motivation means that students learn the language
because they are eager to integrate into other community,
where the target language is spoken. They are interested
not only in the language, but in the culture of the people
who speak that language. Students with instrumental
motivation are driven by more practical reasons, like a
possibility to study abroad, or to successfully pass the
exam, etc. Thus , we use extra-curricular activities to
stipulate students’ intrinsic integrative motivation in
foreign language learning.

Nowadays foreign language learning in class receives
much attention, but extra-curricular activities are also
important for the academic process. Being involved in
different extra-curricular work students acquire foreign
language easier, the learning process becomes more
captivating and motivating. This activities help students
learn the language and at the same time reveal their
talents while acting, reciting, singing and playing. They
are rather motivating for students who are participating
in debates, dramas, they give students a good chance to
express themselves freely. Various interest clubs develop
students’ speaking and writing skills, the participants
learn how to cooperate and coordinate in different
situations. Extra-curricular activities give possibilities
for students to show themselves, to socialize, self-
identify and self-assess. They perform a great educational
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role, developing individuals morale principles. But
what’s most important about extra-curricular activities
is that it allows students acquire the language naturally,
developing students’ communicative competence and
consequently their sociocultural competence.

Various types of extra-curricular activities help
extend students’ knowledge of cultural norms of other
nations, learn their customs and traditions. Planning
and organization of extra-curricular activities is closely
related to the curriculum of future teachers’ training.
Thus, their topics and the aims usually correspond to the
year program and the main goals of teaching a foreign
language.

The following forms of extra-curricular activities are
practiced at the faculty of foreign languages of Chernivtsi
National University: individual, group and mass work.
Individual work presupposes that the student prepares
a project on a certain topic suggested by the teacher.
It is later presented to the whole group, discussed and
assessed. The tasks for the individual extra-curricular
work were: “Comparative analysis of life of youth in
Ukraine and England”, “Study the gender aspect in
students’ FL communicative competence formation”,
“Influence of the increasing tourists’ interest to your
native city on people’s desire to learn foreign languages”,
“Influence of the visa-free regime in Ukraine on people’s
wish to study foreign languages”, “Life of prominent
people who lived and worked in Chernivtsi during
Austrian / Romanian period”.

As to the activities of the second type, students
studying the foreign language can be organized in groups
according to their interests and hobbies, they work on

a systematic basis. These can be drama clubs, literature
and art clubs, reading and translation hobby groups,
etc. English speaking clubs, organized by Peace Corp
volunteers are very popular at the department of English.
Students are engaged in active language acquisition in
an informal atmosphere, debating on different topics,
watching and discussing various movies in English.
There’s also Baltic Studies Center, which organizes
sociocultural seminars for students, interested in the
Lithuanian culture.

Mass extra-curricular activities don’t happen
regularly, they are organized sporadically. To them
belong various contests, competitions, conferences,
festivals or cultural events dedicated to the study of
another country’s traditions, study of writers and poets
and other prominent people of other countries. Lately
at the department of English such mass extra-curricular
activities as staging Shakespeare’s plays; staging
Arthur Conan Doyle’s works; translation contest of
Shakespeare’s sonnets; spelling Bee contest; round table
discussion “Restoration of Lithuania’s independence:
100-th anniversary” were organized.

Conclusions. Extra-curricular activities help develop
students’ fluency in English, paying special attention to
their sociocultural competence and teaching them to
be tolerant to other cultures and traditions. They create
favorable conditions for students’ positive attitude to
learning, motivating them and make a good platform
for increasing their self-esteem. So, we plan to continue
investigations in this sphere and study sociocultural
competence formations at language camps and language
summer schools.
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In6a Anéna
KaHAuAaT neJarornucCKux HaykK, JOLCHT
Kagenpa aHIINICKOTO S3bIKa
UepHOBUIIKMIT HAITMOHANBHBINA yHUBepcuTeT uMeHn F0pus OenproBrda
r.UepHoBLBI, YKpauHa

®OPMUPOBAHUE COITMOKYJILTYPHOM KOMIIETEHTHOCTHU CTYAEHTOB BO BPEMSI
BHEKJACCHOM JEATEJBHOCTHU

AnHoTauus. ColnoKyIbTYpHasi KOMIIETEHTHOCTb SIBIISIETCS] HEOTHEMIIEMO# COCTABIISIIOLICH TIporiecca 00yYeHuUst
WHOCTPaHHOMY SI3BIKY, TaK KaK CIIOCOOCTBYET OOLICHUIO MEXIy MPEACTaBUTEIISIMH Pa3HbIX HalMOHaIbHOCTEH. [le-
JIBEO 3TOH CTaThU SIBISIETCS] MCCIIEIOBAHKE MOHSITUS «COIHOKYIIBTYpPHASI KOMIIETEHTHOCTh CTY/JICHTOBY, & TAKXKE CITI0-
co0bI ee (hOpMUPOBAHUSI BO BPEMsI BHEKIIACCHOM JIeATebHOCTH. [J1s1 JOCTHIKEHUsI IOCTABJICHHOM LIENTH ObLT HCIIOJb-
30BaH psiji TEOpETHYECKUX (0030 U aHAIIN3 JINTEPATYPhl) U AIMITUPUUECKUX METONOB (TIeAaroruuecKkoi HaboneHne
U MHTEPBBIOUPOBaHKE). ABTOp aHaMm3upyeT 3 dekruBHOCTS THoTe3 CtuBeHa Kpamena Bo BpeMst OCBOCHUS MHO-
CTPAHHOTO S3bIKa Ha BHEKJIACCHBIX MEPOTIPHUATHSX, paccMarpuBatoTcs ahekTuBHbIe (HaKTOPBI, KOTOPBIN BIHSIOT Ha
NPOLIECC U3Y4YEHHs] MHOCTPAaHHOTO si3bIKa. [IpuBoAsTCS 00pa3ipl pa3IMYHbIX THIIOB BHEKJIACCHOM pabOThI CTY/ICHTOB.
ABTOp NPHUXOJIMT K BBIBOLY O B&XKHOCTU BHEKJIACCHOM AEATEIBHOCTH CTYCHTOB B ITPOILIECCE N3YUCHUSI HHOCTPAHHO-
TO s13bIKa U UX 3PPEKTHBHOCTH B (HOPMUPOBAHUH COIL[OKYIIBTYPHOM KOMIIETEHTHOCTH.

KiiroueBbie cJIOBa: COIMOKY/IBTYPHASE KOMIIETCHTHOCTD, YUeOHAs MporpaMma, BHEKIIACCHAS ESTeIbHOCTD, ad-
(hekTUBHBIC (PAKTOPBI, MOTHBALIUS.

In6a Ansona BacuiiBna
KaHU/IaT TIeAaroriYHuX HayK, JOIEHT
kadeapa aHTTIHCHKOI MOBU
YepHiBeupKkuil HanioHanbHUH yHiBepcuteT iMeHi FOpis denbroBuya
Mm.YepHiBLi, YkpaiHa

®OPMYBAHHS COLIOKYJIbTYPHOI KOMIIETEHTHOCTI CTYAEHTIB IIL YAC
MO3AKJIACHOI JIAIJTIbHOCTI

Anorauisi. COLiOKy/IbTypHA KOMIICTCHTHICTb € HEBI/I'€MHOIO CKJI20BOO NPOLECY HABYAHHS IHO3EMHOI MOBH,
OCKUIBKM BOHA CNIPHSE CIIUIKYBAHHIO MDK NPEICTAaBHAKAMHA DI3HMX HalioHalibHOCTEH. MeTor namoi crarti €
JOCIIIKEHHS MOHSATTS «COLIOKYJIETYpHA KOMIETEHTHICT CTYAEHTIB» Ta IUIIXH ii popMyBaHHS IiJ] 9ac MO3aKIacHOT
JisutbHOCTI. JIJ1st TOCSTHEHHS MOCTaBiIeHO MeTH OyJI0 BUKOPHCTAHO Psiji TEOPETHYHUX (OIS Ta aHaji3 JIiTepaTrypu
3a TEMOIO TOCIIKCHHS) Ta eMITipHYHIX METO/IB (TIeJaroriyHe COCTEPEKCHHS Ta IHTEPB FOBaHH: ). ABTOp aHATI3Ye
edextuBHicTh rimore3 CriBena Kparmena i 4ac 0CBOEHHS iHO36MHOT MOBH Ha ITO3aKJIACHHUX 3aX0aX, PO3TIISAI0THCS
agexTuBHI (akTopy, SIKi BIUIMBAIOTh HA NPOLEC BHBYEHHS 1HO3eMHOI MOBH. HaBomsiThes 3pa3ku pi3HHX THUIIIB
MO3aKJIACHOT POOOTH CTYIACHTIB. ABTOpP MPUXOIUTH JI0 BACHOBKY MPO BayKJIMBICTh MO3aKIACHOI IisUTbHOCTI CTY/ICHTIB
y Tporieci BUBUYCHHS iIHO3eMHOI MOBH Ta iX €()eKTHBHICT Y ()OPMYBaHHI COLIOKYIBTYPHOI KOMIETEHTHOCTI.

KoaiouoBi cioBa: couiokyasTypHa KOMIIETEHTHICTh, HaBYAJIbHA MPOrpama, Mo3akiacHa IisUTbHICTb, a)eKTUBHI
(baxTopH, MOTHBAIIiS.
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