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FEATURES OF DEVELOPING THE WORLDVIEW COMPETENCY OF FUTURE TEACHERS
OF THE ENGLISH LANGUAGE AND FOREIGN LITERATURE

Abstract. In connection with modernisation processes taking place in the Ukrainian education and its transition
to a competent paradigm, attention is paid to the competences and qualifications of education workers as they are
to introduce new approaches to the development of education. Worldview competence is an element of educational
competence that covers all three levels of competence development and is characterized by personal experience,
values related to interaction with the environment. This competence implies planetary responsibility, noosphere
thinking, a culture of civilisation, and a system of new values. The purpose of this article is to describe some of
peculiarities of the process of developing the world-view competence of future teachers of English and foreign
literature. The methods of research used: analysis and synthesis, comparison, systematisation and classification of
philosophical, sociological, psychological and pedagogical scientific sources of literature in order to identify the
theoretical foundations and the state of development of the problem under the study. The world-wide competence of a
teacher of English and foreign literature is the competence in the world of thought associated with value orientations,
the ability to see and understand the surrounding foreign world, to navigate within it, to realise its role and purposeful,
creative orientation in the native and foreign language environment, the ability to choose target and meaningful

parameters of teaching and learning process, making creative decisions.
Key words: world-view competence; general competence; educational competence; student's value orientations;
micro-lesson; competency paradigm; competence approach.

Formulation of the problem. A competency
paradigm is growing attention to competency and
qualification characteristics of workers In connection
with the modernization processes taking place in the
Ukrainian foreign education and its transition to the
European standards of education since they are intended
to implement the new approaches to the development of
education. Competency approach is the most productive
for carrying out strategic tasks of educating a person
of the society of the noosphere era (Cmaprun, 2003).
Instead of a three-component model of the content of
education in the current paradigm, these foundations are
asked by a four-component model: knowledge, skills, an
experience of the creative activity, experience of value
relation (Jlanmnosa, 2001). Educational competencies
are differentiated into three levels: key, general-subject
and substantive. Worldview competency is an element of
educational competency that covers all three levels and
characterizes the experience of value-related attitude to
the environment. This competency implies planetary
responsibility, noospheric thinking, civilization culture
and a system of new values. The basis of education is
the high level of spirituality of man, which is impossible
without the formation of tolerance to the «otherness»:
thinking, faith, culture, systems of new values
(Heuwumnopyk, 2010). Noospheric thinking is a new stage
in the development of the biosphere, a stage of mental
control of relations between society and nature when a
human activity becomes a force that directs development
and nature.

Analysis of recent researches and publications.
There have been partly reflected the requirements
for the formation of a world-view competency of a
student in the process of obtaining education in a higher
educational establishments, such as: in the National State
Program «Education (Ukraine XXI Century)» (1993),
«The National Doctrine of the Development of Ukraine's

Education in the 21st Century» (2002), the Laws of
Ukraine «On Education» (2016), «On Higher Education»
(2014) «The Conception of National Education for
Student Youth»(2009), the State Target Social Program
«Youth of Ukraine» for 2016-2020 (2016).

A.O. Verbitsky offered a competent approach to
learning in the concept of world-renowned competency
is considered through a system of conscious knowledge:
«in order to be theoretically and practically competent,
the student needs to make a double transition: from
the sign — to the thought, but from the thought - to the
act, action. The transition from information to its use is
mediated by the thought, which makes this information
knowledge» (Krymskyi, 2010).

Consequently, this approach shapes the notion of
professional competency as a system of knowledge and
skills. V.O.Sukhomlinsky argued that the teacher should
know and feel that, in his conscience, the fate of each
child, and the mind, health, happiness of the person who
is raised by the school depends on his spiritual culture
and ideological wealth. Vasyl Olexandrovych considered
the education of children sensitivity, kindness, a subtlety
of feelings, the desire to bring joy to others, as well as the
ability to counterbalance all negative goodness, attention
to the person. An outstanding teacher came from his
own conviction that the school should be in a beautiful
natural environment, where many greenery, water, and
if the vegetation around it is poor, then it is necessary
to create its green protection at least in the immediate
surroundings (Antonets,, 2010).

Identification of previously unsettled parts of the
problem. There came to adopt two vital conceptual
models related to learning and cognition which they
integrated together to create the organizational structure
(and hence dynamic and disparate functions) of a critical
learning system:

(1) An experiential model of learning developed by
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the American organizational psychologist David Kolb
which portrayed learning as a perpetual cycle between
the four cognitive activities that fluxed between the
concrete and the abstract, and between reflection and
action (Kolb, 1984).

(2) A three-level model of cognitive processing
developed by another American researcher, Karen
Kitchener that discriminated between cognition, meta-
cognition and epistemic cognition (Kitchener, 1981).
The integration of these two models together led to
a framework for developing learning practices that
focused in turn on:

(a) learning about the matter to hand and how to
transform that for the better,

(b) learning about the learning processes that are
brought to bear to learn about the matter to hand (meta-
learning), and how to improve them, and

(c) learning about the limitations to learning that
are imposed by prevailing worldviews (epistemes)
(epistemic learning), and how these can be appropriately
characterized, challenged and, where indicated,
transformed (Bawden, 2010).

The purpose of the article. The aim of this article
is to describe some features of the process of developing
the worldview competency of the future teachers of
English language and foreign literature.

Methods of research. There has been involved the
use of a system of research methods: theoretical methods:
analysis and synthesis, comparison, systematization
and classification of the provisions of philosophical,
sociological, psychological and pedagogical scientific
sources of literature in order to find out the theoretical
foundations and state of development of the problem
under study.

Presenting main material. Perhaps the most
significant overall insight to emerge from this work
in transformative development is captured by the
following claim (Bawden, 2005): «Every systemic act of
development in the material and social worlds demands
the development of particular ways of «seeing» the world
from a systems perspective along with a set of practical
skills that reflect this particular systemic view of the
world». At first sight, there would seem to be nothing
particularly challenging about approaching matters from
a perspective that appreciates the nature of wholeness
and of the inter-connectedness of parts; or of a practice
that continually places problems into their wider, more
complex contexts as a key aspect of the problem-
solving process. Nor would it seem to be that difficult,
to approach changing problematic situations in such a
manner that those changes would reflect an appreciation
of the «whole picturey, as it were, with respect to moral
concerns as well as to the facts of the matter. We all
know that each of us has certain moral principles and
aesthetic ideals that we like to see played out in practice,
just as we like to believe that we are rational in the ways
that we come to decisions. «And yet in actuality, such
systemic appreciation either of ourselves as integrated
knowing valuing persons or of the world about us in all
of its «big picture» complexity, is far from common in
our society» (Bawden, 2010). Indeed it might be said
that the prevailing approach to problem-solving and
situation improving across the entire globe, remains
very un-systemic even when the issues under review are
messy and complex and the inadequacies of conventional
problem-solving approaches are there for all to see.

«As it turns out, the ability to adopt a systems (or
systemic) perspective to some issue or another in the
«real» world, and to use systemic practices to achieve
changes to it, are not at all a straightforward matter,
of simply learning systems theories or learning to use

systems methods in practice» (Bawden, 2005). Rather,
the transformation of complex situations in the world
in a systemic manner will only effectively happen if
those who need to act to achieve those transformations
are themselves transformed in the way that they ‘see’
that world and «act» in it. «This self-transformation
involves challenges and changes to those profound sets
of beliefs and values that constitute the perspectives that
we each use to make sense out of the worlds about us.
These are our worldviews, or our epistemes as Michel
Foucault (Foucault, 1970) called them, from which word
the notion of epistemic development is derived as an
expression meaning the transformation of worldviewsy.
This transformation of our abilities to view the world
systemically and to act accordingly — the development
of our systemic competencies as it were — is thus a
function of our epistemic development (Bawden, 2005).
This process involves profound changes to the beliefs
that we hold about a whole lot of aspects to do with the
world about us, as well as to the values that we cherish,
that together constitute our intellectual and moral
«sense-making» frameworks — also often referred to as
paradigms.

It would appear that the essential reason for our
intransigence in changing our prevailing ways of
«seeing» and «doingy, is fundamentally an expression
of our prevailing unwillingness to even explore the
character of the worldviews that we hold — as individuals
and as whole cultures alike — to say nothing about our
lack of preparedness to challenge and change them
(Mankus, 2014). Worse yet, we are, by and large, all
abysmally ignorant of the fact that we even hold to
particular epistemes or worldviews, and accordingly
assume specific intellectual, aesthetic, moral and even
spiritual perspectives. Let alone are we aware of the
specific characteristics of these worldviews or conscious
of the extent to which they influence the way we live our
lives.

It has long been accepted that what each of us
«does» in (and to) the world about us in the course of
our everyday lived experiences is a reflection of the
way that, as individuals and members of particular
cultures alike, we «see» or perceive that world. In other
words, our everyday actions in our environments, in the
broadest sense of that word, are greatly influenced by the
particular mental models or worldview perspectives or
mindsets or epistemes that we rely on, to help us make
sense out of our day-to-day experiences of what we hold
to be the reality about us as well as what we consider
to be the right and proper things to be doing. It is our
worldviews that act as the «filters» to our understandings,
our frames of mind as the contexts for our judgments, our
fundamental beliefs as the foundations for our morality
(Bawden, 2010).

Importantly the worldviews that we hold,
as individuals and as social collectives, can be
transformed to a greater or lesser extent. «The so-called
Enlightenment Movement of 17" 18" century Europe
for instance, where reason trumped tradition, represents
such epistemic transformation on a very grand socio-
cultural scale indeed» ( Bawden, 2005). Other, much
more modest transformations are represented by
individuals «changing their own minds» about such
matters as capital punishment, cigarette smoking, stem
cell research, carbon emissions, animal welfare and a
host of other epistemic positions that reflect changing
beliefs and values. Such changes are often triggered by
the arguments of others as well as by the sheer weight of
previously ignored or newly generated evidence.

Given their significance, it is quite amazing that
worldviews do not attract much attention from educators:
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«Most of the time we are not even aware that our
behaviour is a reflection of a particular set of essentially
tacit assumptions that each of us holds about the world
about us, about the universe, and about our own human
characteristics and how we relate to the world and to the
greater universe beyond» (Bawden, 2010). Succinctly,
worldviews - or Weltanschauungen to use the German
expression which is commonly employed in the systems
literature — can be seen to comprise a set of personal
presuppositions about:

(a) the nature of foreign and native surroundings (or
ontology, philosophically speaking),

(b) the nature and origins of the universe, of life itself
and, especially, of the spiritual essence of mankind (or
cosmology),

(c) the nature of knowledge (or epistemology) and

(d) the nature of human nature especially as it relates
to motivations, dispositions and values, especially ethics
and aesthetics (or axiology) (Bawden, 2010).

Conclusions and perspectives for further
research. Interacting together, these constituencies of
beliefs greatly shape our personal perceptions and, when
reflective of our particular culture, our collective views of
the world about us. They are thus the major determinants
of the decisions and judgments that we make and the
actions that we take. They play a major role in defining

the goals that we set for ourselves as well as the goals
that we believe we could set for ourselves, and indeed
should set for ourselves as expressions of what we hold
to be good or bad, right or wrong, virtuous or vicious.

Let us demonstrated the micro-lesson which shows
by what means and forms the worldview competency
can be involved in the studying process.

Micro-lesson. Topic: «Worldview competency as an
active-procedural component of specialist training.

Aim: to define the meaning of the notion «a teacher’s
worldview competency» to practically apply means and
forms of realization of worldview competency during
studying English language and foreign literature.

The worldview competency of the teacher of English
language and foreign literature is the competency in the
world of thought, connected with value orientations,
the ability to see and understand the surrounding
foreign world, to navigate there, to realize its role and
purposeful, creative orientation in the native and foreign
language environment, the ability to choose the target
and meaningful parameters of the process of teaching and
learning, making creative decisions. The table 1. shows
the forms and means of implementing the worldview
competency into the educational process of training of
teachers of English language and foreign literature.

Table 1.
1. Forms 2. Means
receptive-reproductive exercises (answer questions to the text that students have
Discussion. listened to, choose the right answer to the questions before listening audio or watching
video)
Group work. reproductive exercises (write an essay)
Interactive activities. group exercises
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I'apanko Buranus
KaH/IU/1aT TIeJaroTHIeCKUX HayK, JOIECHT
JIOLEHT Kadepbl aHMTHICKO# (DUIIOJIOTUU U METOIOB 00YyUEHHsI HHOCTPAHHBIM SI3bIKaM
MyxkaueBCKUil rocynapcTBEHHbIN yHUBEpcUTET, I.MyKkaueBo, YKkpanHa
Tennuko Haranus
JTOKTOP TIEJarOTHYeCKUX HayK, TOLEHT
JIOLEHT Kadepbl aHMTHHCKOHM (DUIIOJIOTHU U METOIOB 00yUEHHSI HHOCTPAHHBIM SI3bIKaM
MyxkaueBCKUI TOCyIapCTBEHHBIA YHUBEPCUTET, .MyKkaueBo, YKpauHa

OCOBEHHOCTH PA3BUTUA MHWPOBO33PEHYECKOMI KOMIIETEHTHOCTHU BYAYILIUX
YUATEJEN AHIZIMHACKOT' O I3IKA 1 THOCTPAHHOM JINTEPATY PBI

AnHotanusi. MwupoOBO33peHUECKass KOMIIETEHIHUS SIBISETCS 3JIEMEHTOM 00pa3oBaTeNbHON KOMIIETCHINH,
OXBATBIBAIOLIEH BCE TPHU YPOBHS KOMIIETEHTHOCTHOIO Pa3BUTHs M XapaKTEPU3YETCs JIMYHBIM OIBITOM, LIEHHOCTS-
MU, CBSI3aHHBIMH C B3aUMOJICHCTBHEM C OKpY’Karomed cpeoi. OTa KOMIIETEHTHOCTh MPEATOoIaraeT IIaHeTapHyIo
OTBETCTBEHHOCTb, HOOC(EPHOE MBINUICHNE, KYJIBTYPY LUBHIM3alUK W CHCTEMY HOBBIX IeHHocTel. Llenb aToit
CTaThbM — ONHCATh HEKOTOPHIE OCOOEHHOCTH HPOIECCca Pa3sBUTHS MHPOBO33PEHUYECKON KOMIIETEHTHOCTH OyIyIuX
yuuTeNeH aHITIMICKOTO s3bIKa M 3apyOeKHON juTepaTypbl. HaMu IMpHUMEHEHBI TEOPETHYECKUEe METOABI: aHAU3 U
CHHTE3, CPaBHEHHE, CUCTEMATH3alusl U KiIacCH(UKAIMS MON0KEHUH (PHUIOCOPCKHX, COIHOIOIHYECKHX, TICHXO0JI0-
TUYECKUX U MEJarorn4eCcKiX HAay4YHBIX UCTOYHUKOB JIMTEPATYPHI C LEIbIO BBISBICHUS TEOPETUYECKHX OCHOB M CO-
CTOSTHHE Pa3BUTHA UCCIEAyeMOoll pobieMbl. MUpPOBO33peHUECKash KOMIIETEHIINS YUUTENs aHTJIMHCKOTO SA3bIKa U 3a-
PYOEXKHOH JTUTEpaTyphl — KOMIETEHTHOCTh B MUPE MBICIIH, CBS3aHHAsI C IEHHOCTHBIMH OPHEHTALUSIMU, YMEHHEM
BUJETh M MOHUMATh OKPYKAIOLUI MHOCTPAHHBIA MHpP, OPUEHTHPOBATHCS B HEM, OCO3HATh CBOIO POJIb U LIENEBOE,
KpeaTHBHOE OPHEHTHPOBAHUS B POTHOM U HHOCTPAHHOM SI3BIKOBOM OKPY>KEHHH, BOSMOXXHOCTh BEIONPATH IEJIEBBIC U
coziepKaTelIbHbIe TTapaMeTphl IIpoliecca MPEroAaBaHus 1 00yUeHHsI, TPUHSTHSI TBOPUECKUX PEIICHUH.

KiroueBble cj10Ba: MUPOBO33pEHUYECKAsE KOMIIETEHTHOCTh; OOIINE KOMIETEHTHOCTH; 00pa3oBaTeIbHasi KOMIIe-
TEHTHOCTb; LIEHHOCTHBIEC OPUEHTALUU CTYIEHTA; MUKPO-YPOK; KOMIIETEHTHOCTHAs MapagurMa; KOMIIETEHTHOCTHBIN
TIOJXOI.

Tl'apanko Birauis IBaniBHa
KaHJIU/1aT TIearoriYHuX HayK, TOLUEHT

JOLIEHT KadeApH aHTITIUCHKOI (LTOIOTIT Ta METO/IIB HABYaHHS IHO3€MHHUM MOBAaM

MykaviBChbKHil Jiep)kaBHUN yHIBepcUTeT, M.MyKkaueBo, YkpaiHa

Tennuko Harauis BikTopiBHa
JOKTOp NE/[arOriYHUX HayK, HOLCHT

JIOLEHT Kadeipy aHDITIHCHKOT (bmonom Ta METOJIIB HABYaHHS IHO3EMHUM MOBaM

MyxkaviBChKHI Jiep>KaBHUAHN yHIBepcuTeT, M.MyKaueBo, YKpaiHa

OCOBJIMBOCTI PO3BUTKY CBITO]"JIS[}IHOI KOMIIETEHTHOCTI MAMBYTHIX BUUTEJIIB
AHIUIIMChKOI MOBU TA THO3EMHOI JIITEPATYPH

AHoTaunis. Y 3B'A3Ky 3 mpolecamu MoJiepHi3allii, o Bif0yBalOThcsi B yKpATHCHKIN OCBITI Ta ii mepexosoM o
KOMIICTCHTICHOI 1apa/Iur MK 3pOCTae yBara 10 KOMICTECHIIA Ta KBaipikaliiHUX XapaKTePUCTUK NPALIIBHIKIB OCBITH,
OCKiJIKH BOHH NPH3HAYCHI JUIsl BIPOBA/KCHHS HOBUX IIIXOIB Y PO3BMTOK OCBiTH. CBITOIIAAHA KOMIICTCHIs €
EJIEMEHTOM OCBITHBOI KOMIIETEHILii, IO OXOILIIOE BCi TPH PiBHI KOMIIETEHTHICHOTO PO3BUTKY T XapaKTePH3yeThCs
0COOUCTHM JI0CBIZIOM, HIHHOCTAMH, [IOB'S3aHUMH i3 B3A€MOJI€I0 3 HABKOIMIIHIM CepeoBuIeM. L KoMIIeTeHTHICTh
nepenbayae IUIAHETAPHY BiATOBIANBHICTh, HOOC(EPHE MHCICHHS, KYIBTYpy LHMBIi3auii Ta CHCTEMY HOBHX
IiHHOCTe#. MeTta mi€l cTarTi - onmcary Jesiki 0COONMBOCTI MPOLECY PO3BUTKY CBITOINISIHOI KOMIETEHTHOCTI
MaiOyTHIX BUNTEIIB aHIIIHCHKOT MOBH Ta 3apy0ixHO1 JliTeparypu. HaMu 3acTOCOBaHO TEOPETUYHI METO/IN: aHAJII3 Ta
CHHTE3, IOPiBHSHHS, CHCTEMaTH3aIlis Ta KiTacu(iKaIlis MoJIokeHb (PiTocopChKHUX, COIIONOTIYHIX,, ICHXOJIOTIYHUX Ta
MeIaroriYHUX HayKOBUX JDKEPEIT JIITePaTypH 3 METOIO BUSIBIICHHS TEOPETUUHHX 3aCa/IM 1 CTaH PO3BUTKY AOCIIKYBaHOT
npo0IeMHu. CBiTornﬂz[Ha KOMIICTCHLIsl BUATENIsl aHIIIHCHKOT MOBH Ta 3apyOLKHOI JiTepaTypH - KOMICTCHTHICTb y
CBITi AyMKH, IIOB'S3aHa 3 LIHHICHAMH OPi€HTaLisMH, BMIHHSIM 024NTH Ta PO3YMiTH HaBKOIMUIHIA iHO3EMHHIA CBIT,

OpIEHTYBATUCS B HBOMY, YCBIOMHMTH CBOIO POJIb 1 LiIbOBE, KPEATHBHE OPIEHTYBaHHS B PIAHOMY Ta iHO3EMHOMY
MOBHOMY OTOYCHHI, MOKIHMBICTh BUOMPATH LiTbOBI Ta 3MICTOBHI NapaMeTpH NPOLECY BUKIAJAHHS T4 HABYAHHS,
NPUHHSTTS TBOPYHX PillICHb.

Kito4oBi cJjioBa: CBITOIVISIIHA KOMIIETEHTHICTD; 3arajbHi KOMIETEHTHOCTI; OCBITHS KOMIIETEHTHICTh; IIHHICHI

opieHTaNii CTy/eHTa; MIKpO-YPOK; KOMIIETEHTHICHA MapaJnTrMa; KOMITIETeHTHICHUH TTJIXi/.
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