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SIMULATIONS IN FORMING ENGLISH LEXICAL COMPETENCE IN DIALOGIC
SPEAKING FOR PROSPECTIVE EXPERTS OF HOSPITALITY AND RESTAURANT
SERVICE

Abstract. The purpose of the article is to analyse the simulations in forming English lexical competence in
dialogic speaking for prospective experts of hospitality and restaurant service. The structure, forms and samples of
simulations will be shown in the article. Methods of research used: analysis and synthesis, induction and deduction
and review of pedagogical scientific sources of literature in order to find out the theoretical foundations and state of
development of the problem under study. The article deals with the simulations in forming English lexical competence
in dialogic speaking for prospective experts of hospitality and restaurant service. Simulation is specified as one of
the interactive methods. The structure of a simulation is analysed. Simulation is defined as the way of reproducing
real-life situations in English in the artificially created conditions. The technique of simulations is becoming the first
choice for ESP teachers due to the fact that this technique is considered the backbone of an environment which gives
learners the opportunity to use language in a creative and communicative way. Integrating simulations in language
classes engages the learners in first-hand experiences of knowledge. This knowledge, in turn, bridges the gap between
the classroom world and the real-life experiences that students encounter. The most common view of simulations is
that they provide a way of creating a rich communicative environment (a representation of reality) where students
actively become a part of some real-world system and function according to predetermined roles as members of that
group. In short, by using simulation, the students will get more chances to practice their English grammatically and
pragmatically, because it makes them in a real world. In a simulation students are given a task to perform or problem
to solve together with the necessary background information and environment in which to do it. Simulations provide

a realistic setting for more extensive interaction in which students can get more personally involved.
Key words: simulation; dialogic speaking; lexical competence; role play.

Introduction.Today hospitality industry is one of
the highly profitable branches of economy, which in
the current conditions of globalization is developing
continuously and dynamically. Itis true that the hospitality
industry includes a variety of career opportunities for
progression and promotion. But, most of the times they
are out of reach unless a person who is pursuing them is
a proficient and a confident user of the English language.
It is more than just important to effectively communicate
in English, no matter where in the world you live, travel
or work. Certainly speaking fluently in a language is
imperative when working in an English speaking nation.

The current state of international relations of Ukraine,
its output into European and world community, makes it
necessary to consider a foreign language as an important
means of intercultural communication. There are many
techniques can be applied in teaching English for
prospective experts of hospitality and restaurant service,
one of them is simulation. The most common view of
simulations is that they provide a way of creating a rich
communicative environment (a representation of reality)
where students actively become a part of some real-
world system and function according to predetermined
roles as members of the group.

The analysis of scientific studies has shown that the
simulations in forming English lexical competence in
dialogic speaking for prospective experts of hospitality
and restaurant service arouse a constant interest in the
field of foreign language education. Most researchers
attribute the formation of communicative competence
with the formation of professional competence (O.Bihych,
I.LBim, V.Buhbinder, I.Zadorozhna, O.Kvasova,
L.Morska, N.Mykytenko, N.Minina, S.Nikolaieva,
Ye.Passov, [.Simkova, I.Semeriak, D.Tereschuk). The
works dedicated to the technologies of teaching foreign
language have been analyzed by scholars such as I.Bim,

R.Milrood, E.Polat, G.Neuner, J.Richards, W.Rivers,
E.Rogers, M.West and others. The use of simulations in
teaching English for specific purpose has been studied by
[.Semeriak, O.Tarnopolskyi, D.Tereschuk, O.Torichnyi,
O.Shcherbak. However, in theory and practice the
simulations in forming English lexical competence in
dialogic speaking for prospective experts of hospitality
and restaurant service are not fully investigated.

The purpose of the article is to analyse the
simulations in forming English lexical competence in
dialogic speaking for prospective experts of hospitality
and restaurant service. The structure, forms and samples
of simulations will be shown in the article. Methodology
of the Research. The communicative approach is based
on the idea that learning language successfully comes
through having to communicate real meaning. When
learners are involved in real communication, their natural
strategies for language acquisition will be used, and this
will allow them to learn to use the language. Methods
of research are used such as analysis and synthesis,
induction and deduction and review of pedagogical
scientific sources of literature in order to find out the
theoretical foundations and state of development of the
problem under study.

Results and Discussion. In an increasingly globalised
world, social interactions in hospitality are becoming
increasingly multicultural. Strong language skills are
imperative for global hospitality companies serving
international customers. Employees with poor language
skills can lead to mixed customer experience, poor
ratings and lost sales. Briefing everyone about the many
advantages of English language is notable to understand
that communication skills are a crucial element of
hospitality industry. Sidewise, it is also important to
understand the performance expectations since it is a key
to any achievement in tourist satisfaction. Good oral and
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written communication skills are the top requirement in
the hospitality industry.

Another important fact about the hospitality program
is that a hospitality program will itself encourage
critical thinking, tourist problem solving etc. whenever
necessary. Communicative competence refers to
a learner's ability to use language to communicate
successfully.When in the tourism industry, supply and
demand side must communicate perfectly in order to
meet the quality standards.

The goal of teaching speaking skills is communicative
efficiency. Learners should be able to make themselves
understood, using their current proficiency to the fullest.
They should try to avoid confusion in the message due
to faulty pronunciation, grammar, or vocabulary, and to
observe the social and cultural rules that apply in each
communication situation.

Dialogic communication is an interaction where
each person involved plays the role of both speaker and
listener. In other words, this is a communication where
everyone has a chance to express themselves. Mutual
understanding and empathy are hallmarks of dialogic
communication. There is a deep concern and respect for
the other person and the relationship between them in
this type of communication.

In this type of interaction, the listeners and speakers
have the right to make their own choices without
coercion, pressure, fear or threat of punishment. Dialogic
communicators avoid negative criticism and negative
personal judgment and use positive criticism in their
stead. The communicators always show a willingness
to listen to each other and indicate involvement by
giving cues such as nonverbal actions, paraphrasing,
expressions of agreements, etc. Dialogic communicator
also does not manipulate the conversation to achieve his
or her goals (Johannesen, 1996).

Simulations are instructional scenarios where the
learner is placed in a «world» defined by the teacher.
They represent a reality within which students interact.
The teacher controls the parameters of this «world»
and uses it to achieve the desired instructional results.
Students experience the reality of the scenario and gather

meaning from it.

A simulation includes time for reflection and
processing which allows students to share their
experiences, assess their learning and evaluate their
assessments against the intended outcomes of the
simulation. In addition to accomplishing the objectives of
the simulation activity, students often become interested
in the real world system on which it is based and what
makes it work the way it does (Chilcott, 1996).

A simulation is a form of experiential learning. It is
a strategy that fits well with the principles of Student-
Centred and constructivist learning and teaching.
Simulations take a number of forms. They may contain
elements of: a game, a role-play, or an activity that acts as
a metaphor. Simulations are characterised by their non-
linear nature and by then controlled ambiguity within
which students must make decisions. The inventiveness
and commitment of the participants usually determines
the success of a simulation.

Simulations promote the use of critical and
evaluative thinking. Because they are ambiguous or
open-ended, they encourage students to contemplate
the implications of a scenario. The situation feels real
and thus leads to more engaging interaction by learners.
Simulations promote concept attainment through
experiential practice. They help students understand the
nuances of a concept. Students often find them more
deeply engaging than other activities, as they experience
the activity first-hand, rather than hearing about it or
seeing it. Simulations help students appreciate more
deeply the management of the environment, politics,
community and culture. For example, by participating
in a resource distribution activity, students might gain
an understanding of inequity in society. Simulations
can reinforce other skills indirectly, such as debating,
a method associated with some large-scale simulations,
and research skills.

According to G.Sturtridge the structure of a
simulation makes it attractive to the materials designer
and teacher, as it allows for the integration of different
types of learning materials and the practice of different
skills (Sturtridge, 1977):

Phase 1
Informational input Linguistic input
The task Text
The aim Exercises
The roles Discussion strategies
Background
Phase 11
Group work
Discussion of the task or problem
Phase 111
Feedback

Assessment of students’ performance
Discussion of mistakes

A distinction is sometimes made between simulation
and role-play. A simulation is a highly developed role-
play, almost a miniplay, that it is not scripted. The
teacher sets up a simulated environment, such as the
traffic accident set-up described earlier. The key in to
structure the roles and action around a problem or series
of problems.

A simulation is more involved than a single
transactional episode, such as a customer returning a
defective vacuum cleaner or making an appointment.
In simulations, students may have to perform a variety
of speeches and activities. For example, a simulation
of staying in a hotel could involve setting up a room, a
receptionist’s desk, and a restaurant. Students check in

with the receptionist, spend time in the living area, and are
called one-by-one to see the receptionistr who proceeds
with facilities. We can even extend our simulations to
include a “trip” to the pharmacy to fill a prescription.
The role-play, by contrast, might be just the conversation
between the receptionist and the guest. There are a
number of sources of simulation games and activities. T.
Genzel and J. Cummings describe a shopping simulation
(Genzel, Cummings,1986) and H. Curtain and C. Pesola
describe fantasy simulations (Curtain, Pesola, 1988).
Such simulations can create a vivid connection between
the classroom experience and the target culture.
Resources and time are required to develop a quality
learning experience with simulations. Assessment
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of student learning through simulation is often more
complex than with other methods. Simulated experiences
are more realistic than some other techniques and they
can be so engaging and absorbing that students forget the
educational purpose of the exercise.

Simulations can be used in the classroom to cover a
wide range of topics and functions. Since the objective
of language learners vary, simulations, in turn, vary. Not
every simulation can be applied at any proficiency level;
this is why teachers shall differentiate between the types
of simulations suitable and applicable for each level
(Fanous).

The teacher can implement situations that any person
can face in real life such as being a waiter who has to give
the recommendations to a guest, being a graduate who
has to go through a job interview, being an employee that
has to take a certain decision at a hotel, and others.

For such kind of real-life simulations, the teachers
can set the simulation in the form of a scenario, which
clearly explains the situation the students are facing,
their roles, tasks, the way they are expected to behave
throughout the simulation and the output that they shall
come up with at its end. According to Jones the controller
should provide enough information for the participants
to understand what is involved in the briefing stage and
ensure that all required documents are present (Jones,
2002). It is worth noting that teacher shall stress on the
importance of each role, and the importance of accepting
it, in addition to the fact that learners shall not play or
act, but shall behave as per their role in the simulation.
Here are some examples:

I.  You are a waiter. A customer comes to your
restaurant and wants to organize a banquette. You are
discussing sitting arrangements.

— Name all the possible sitting arrangements.

— Ask the customer about the number of people
— Ask what the preferences of the customer are
— Suggest the most appropriate variant.

You are a customer in the restaurant. You want
to organize a banquette. You are discussing sitting
arrangements.

— Tell the reason of celebration
— Tell the number of people
— Say what suggestion you like most

II.  You are a waiter in a restaurant. A couple of
young people wants to organize their wedding reception
there. You have to discuss the best menu.

— Ask what are their preferences
— Ask all the necessary information
— Suggest the most popular dishes in your restaurant

You are customers of a restaurant. You want to
organize your wedding reception in the restaurant. You
want to discuss your menu.

— Tell what you would like to see first of all
— Inform the waiter about the number of guests,
whether there will be more young or older people,

etc.
— Take into consideration the waiter's
recommendations.

III. You are the waiter in a restaurant. You show the
customers to a spare table. They tell you that they want
to sit at a window.

— Apologize

— Tell them that as they can see all the tables at the
window are already taken

— Explain that the table they point to isn't free as it has
been already reserved

— Suggest another table which is not at the window.

You come to a restaurant. The waiter shows you to
a table.

— Tell him that you want to sit at the window

— Point to the table at the window where there are no
people

— Apologize and agree to sit at another table.
Throughout the simulation, the teacher takes the

role of an observer only. He/she can move around taking
notes about learners’ error and weaknesses to be shared
with them in the debriefing stage. As an assessment,
learners can write an essay describing their experience
in the origami company in terms of group work and
cooperation, autonomous learning, and the reflection
on the simulation as a whole. During the debriefing
part, the teacher can point out the points of strength and
weakness each learner had. In other words, the teacher
can comment on the verbal and non-verbal skills in terms
of language use and communication aside to group work
and interaction (Fanous, 2019).

If simulation has an element of competition, it is
important to remind the students that the goal is not to
win, but to acquire knowledge and understanding.

In a simulation, guided by a set of parameters,
students undertake to solve problems, adapt to issues
arising from their scenario and gain an awareness of the
unique circumstances that exist within the confines of
the simulation.

Some simulations require one hour, while others may
extend over weeks. Scope and content varies greatly.
However, similar principles apply to all simulations.

1) Prepare in advance as much as possible

e Ensure that students understand the procedures
before beginning. Frustration can arise when too
many uncertainties exist. Develop a student guide
and put the rules in writing.

e Try to anticipate questions before they are asked.
Some simulations are fast-paced, and the sense of
reality is best maintained with ready responses.

e Know what you want to accomplish. Many
simulations have more than one instructional goal.
Developing evaluation criteria, and ensure that
students are aware of the specific outcomes expected
of them in advance.

2) Monitor the process closely

Teachers must monitor the simulation process to
ensure that students both understand the process and
benefit from it. Ask yourself:

e Does this simulation offer an appropriate measure of
realism for my group of students?

o Are the desired instructional outcomes well defined?

o [s the level of ambiguity manageable for this group?

e Does the student demonstrate an understanding of
his/her role?

e Are problem-solving techniques in evidence?

e Does the research being generated match the nature
of the problem?

e [s cooperation between participants in evidence?

e Has the student been able to resolve the issue
satisfactorily?

e Does the student provide meaningful answers to
probing questions?

o Will follow-up activities be necessary?

3) Consider what to assess

We might find it best to use simulations as part of the
process of learning rather than as a summative measure of
it. We can use follow-up activities to establish a measure
of comprehension and as a de-briefing mechanism
when students return to reality (e.g. use reflection on
the process as the assessable component of the activity,
rather than participation in the simulation itself).

Conclusions. The most common view of
simulations is that they provide a way of creating a rich
communicative environment (a representation of reality)
where students actively become a part of some real-world
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system and function according to predetermined roles as  a task to perform or problem to solve together with the
members of that group. In short, by using simulation, the = necessary background information and environment in
students will get more chances to practice their English ~ which to do it. Simulations provide a realistic setting
grammatically and pragmatically, because it makes for more extensive interaction in which students can get
them in a real world. In a simulation students are given = more personally involved.
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Cxpuas Upuna
CTaplLUui IpernojaBaTeiib
3aBeyronias Kageapoi HHOCTPaHHBIX SI3BIKOB
JIbBOBCKHMI TPO(heCCHOHANBHBII KOJIEIK FOCTUHHUIHO-TYPUCTHYECKOTO U PECTOPAHHOTO CEPBHCA
r.JIbBOB, YKkpanHa

CUMYJISILIUU B ®OPMUPOBAHUU AHIVIOSI3bIYHO JIEKCUYECKOI KOMIETEHTHOCTH
B IMAJIOTMYECKON PEYM BYIYIINX CIELUAJIMCTOB TOCTUHHUYHO-PECTOPAHHOT'O
JIEJTA

AnHotanusi. B crarbe paccMaTpuBaroTCsi CUMYISIAY B YOPMUPOBAHUH aHTIIOS3BIYHOM JIEKCHYECKOI KOMITETEHT-
HOCTH B TMAJIOTHYECKON pedr OyIyIInX CIEHUaINCTOB I'OCTHHHYHO-PECTOPAHHOTO jiena. OOyCIIOBICHO CUMYIISIIUIO
KaK OJIMH W3 MHTEPAKTUBHBIX METONO0B. [IpoaHann3npoBaHa cTpykTypa cUMYIsun. ONpeneneHo CuMyIISIHIo KaKk
croco0 BOCIIPOM3BEICHUS PEATbHBIX CUTYAIl Ha aHITIMICKOM SI3BIKE B MCKYCCTBEHHO CO3aHHBIX yCIOBUAX. Me-
TOAMKA CUMYJISILIUK CTAHOBHUTCS TIEPBBIM BBIOOPOM ISl ITpENojiaBaTesieil MHOCTPaHHOMY SI3BIKY 110 PO eccCHoHab-
HOMY HaIpaBJIEHUIO, IOTOMY YTO TOT METOJ CUMTAETCS OCHOBOM Cpelbl, KOTOpas AAeT y4dalluMcs BO3MOXKHOCTb
HCII0JIb30BaTh S3bIK TBOPYECKU M KOMMYHUKAaTUBHO. MHTErpanus CUMyIsIIMM B SI3bIKOBBIE KJIACCHI BOBJIEKAET yda-
IIUXCS B HEMOCPEICTBEHHBIH OIBIT IO3HAHUS. DT 3HAaHUS, B CBOIO O4€PE/lb, TUKBUIUPYIOT Pa3pbiB MEKIY MUPOM B
KJIaCCE M PEATbHBIM OIIBITOM, C KOTOPBIM CTAJIKHBAIOTCS CTY/ICHTHI. ABTOP ITOJYEPKUBAECT MOTHBALMOHHYTO [IEHHOCTb
CUMYJISIIUM B Pa3BUTUH KOMMYHUKAaTUBHON KOMIIETEHIIUH.

KiroueBble c10Ba: CUMYISIIUSK JUAIOTHUECKask PEUbXK JIEKCUUECKasi KOMIETEHTHOCTBXK POJIeBast Urpa.

Ckpiab Ipuna BajenTuniBHa
CTapIIUi BUKIIa1ad
3aBimyBad Kadepu iHO3EMHUX MOB
JIpBiBChKMiT podeciiHNi KOJIEIK rOTeIbHO-TYPUCTUYHOTO T PECTOPAHHOTO CEPBICY
M.JIbBiB, YKpaiHa

CUMVJISALIT Y ®OPMYBAHHI AHIVIOMOBHOI JIEKCUYHOI KOMIIETEHTHOCTI ¥
JIAJIOTTYHOMY MOBJIEHHI MAMBY THIX ®AXIBIIIB TOTEJIbHO-PECTOPAHHOI CITPABU

AHoTanis. MeTa crarTi — npoaHaiizyBaTH CUMYJISIIIO ()OPMYBaHHSI aHIIIIHCHKOI JIEKCHYHOI KOMIIETEHTHOCTI B
JUasIoriyHOMY BHCTYII JJIsi MaiOyTHIX (haxiBIiB rOTEIBHO-PECTOPAHHOI ClipaBU. MeToan JOCIDKEHHS: aHaji3 Ta
CHHTE3, IHAYKIiSA Ta MEAYKIlS Ta OTNIAI MEHaroTigHIX HAyKOBHX JDKEpEN JITepaTypH 3 METOI0 3’sCyBaHHS Teope-
TUYHHX OCHOB Ta CTaHy PO3BUTKY JOCIIJDKYBaHOI mpoOsieMu. Y CTaTTi pO3MISIAIOTHCS CUMYILIIIT y popMyBaHHI
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AQHTJIOMOBHOI JIEKCHYHOT KOMITIETEHTHOCTI Yy A1aJIOTI9YHOMY CIIJIKYBaHHI MaOyTHIX (paXiBIiB TOTEIHHO-PECTOPAHHOL
cripau. OOyMOBJIEHO CUMYJISILIIIO SIK OJMH 3 IHTEPaKTUBHUX MeToaiB. [IpoananizoBaHo cTpykTypy cumyUsiuii. Bu-
3HAUCHO CHMYJISAIIFO SIK CIIOCiO BIITBOPCHHS peajbHUX CUTYAIllid Ha aHTIIIHCHKIH MOBI B IITyYHO CTBOPEHUX YMOBAX.
MeTonuka CUMYJIAMIi cTae MepiuM BHOOPOM IS BUKIIAJa4diB iHO3EMHOI MOBH 3a MPO(GECiHIM CITPIMYBAHHSAM Ye-
pes3 Te, 1110 1iel METOJI BBAXKAETHCSI OCHOBOIO CEPEIOBHIIIA, 110 JIA€ YYHSIM MOXKJIIMBICTH BUKOPUCTOBYBAaTH MOBY TBOD-
40 Ta KOMYHIKaTHBHO. [HTerpawist CHMyJIALIi y MOBHI 3aHATTS 3aJIy4a€ CTYACHTIB JI0 MPAKTHYHOTO JIOCBITy 3HAHb.
Lle 3HaHHS, y CBOIO 4Yepry, IEPEKpPUBAE PO3PHB MIXK KJIACOM 1 peajbHUM JOCBIIOM, 3 SKHUM CTHKAIOTHCS CTYICHTH.
Haii0inpur momupeHuM 0a4eHHsIM CUMYJIIAIIT € Te, 110 BOHH 3a0e3MeuyI0Th CIOCiO CTBOPEHHS 0araTtoro KOMyHika-
THBHOTO CcepeloBHUIIa (IIOJaHHs PEalbHOCTI), 1€ CTYACHTH aKTUBHO CTAIOTh YACTHHOIO IIEBHOT peanbHOI CUCTEMH 1
(hyHKIIOHYIOTH BIIIIOBIIHO 70 3aJaHIX POJICH AK WICHIB Ili€] TpymH. 3a JOMOMOTO0 CHMYIIAILIi CTYyIEHTH OTPUMAIOTh
OiJIbllIe IIAHCIB MPAKTUKYBATH aHIIIHCHKY MOBY IpaMaTH4HO i TparMaTuiHo, TOMY 10 POOUTS 1ie B peallbHOMY CBITi.
Y cumysinii cTyIeHTaM TAa€ThCsl 3aB/IaHHS BUKOHYBAaTH 200 BUPIITYyBaTH 3aBAaHHs Pa30oM 3 HEOOX1IHOIO JIOBIIKOBOIO
iH(OpMAIIi€I0 1 CepeJOBUIIEM, B IKOMY I1e poOuTH. CUMYIIAIISA HaJja€ peaJiCTUIHy 00CTaHOBKY JUIS OLTBIIT MIMPOKOL
B3a€EMO/II1, B SIKil CTYJICHTH MOXKYTb OTPHUMATH OlIbIIe 0COOUCTOT yyacTi. ABTOP MiIKPECIIOE MOTUBALIIHHY LIHHICTb
CUMYILAIIT Y pO3BUTKY KOMYHIKaTHBHOT KOMITCTCHIII.
Ki1r04oBi ci10Ba: cuMysisIis; giaqorivHe MOBJICHHS; JIEKCHYHA KOMITETCHTHICTB; POJIbOBA Tpa.

163



