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PROFESSIONAL TRAINING OF FUTURE PRESCHOOL TEACHERS: PSYCHOLOGICAL
AND PEDAGOGICAL ASPECT

Abstract. The urgency of the problem is caused by the awareness of the need to find, develop and master
such forms of methodological activities that would be focused on the formation of professional competence of
future educators of preschool education. The key condition for improving the quality of education is the success
of the professional activity of teaching staff. For this, it is important to create conditions in the education system
for the development of the individual style of professional activity of future educators, learning and mastering new
values that stimulate the creative search for promising approaches and technologies, including psychological and
pedagogical support in professional training. The article is devoted to consideration of the role and possibilities
of psychological and pedagogical support in the professional training of future teachers of preschool education
institutions. The purpose of the study: to develop and test a program of psychological and pedagogical support for
the professional training of future teachers of preschool education institutions. Research methods applied: analytical
and descriptive methods of processing theoretical and critical sources and resources; generalization of the received
scientific data; synthesis and generalization of own long-term experience of preparation of future teachers of a foreign
language. The main components of the psychological and pedagogical support of the professional training of future
teachers are determined: psychological and organizational and educational (pedagogical). It was determined that the
implementation of the program of psychological and pedagogical support of professional training of future educators
contributes to increasing tolerance to the uncertainty of the present, motivation to achieve success, formation of career
orientations and ideas about oneself as a successful individual, reduction of resistance, anxiety of innovative activity.

Key words: professional training, psychological-pedagogical support, future teachers of preschool education

institutions, preschool education, the result of education.

Introduction. Preschool education is the first social
and state form in which professional and pedagogical
work is carried out with the younger generation.
One of the most important directions for improving
teachers' activities in the context of modernization of
the education system, including preschool education,
is the development of personnel potential. The priority
of this direction of education development is recorded
in the National Development Doctrine of Ukraine in
the 21st century, the Laws of Ukraine «On Education»,
«On Preschool Education», the Basic Component of
Preschool Education, where the important tasks facing
socio-pedagogical and psychological practice in modern
education, there is a change of emphasis in the paradigm
of work with teaching staff.

The purpose of the article is to develop and test
the program of psychological and pedagogical support
for the professional training of future teachers of
preschool education institutions. It was determined that
the implementation of the program of psychological and
pedagogical aspect of professional training of future
educators contributes to increasing tolerance to the
uncertainty of the present, motivation to achieve success,
formation of career orientations and ideas about oneself
as a successful individual, reduction of resistance,
anxiety of innovative activity.

Research methods: analytical and descriptive
methods of processing theoretical and critical sources
and resources; generalization of the received scientific
data; synthesis and generalization of own long-term
experience of preparation of future teachers.

Results and Discussion. Modern processes of
modernization of pre-school education put in the
foreground not the formal affiliation of the educator to the
profession, but the personal position held by him, which
ensures the attitude towards pedagogical work. As G.

Belenka rightly points out, it is this position that guides
the teacher to understand modern realities, motives and
methods of interaction with the child [4, p.156]. Only
the maturity of the personal, professional position of
educators ensures the replacement of traditional values
of education with the values of personality development
of the preschooler and improvement of the quality of his
education.

The basic component of preschool education as a
strategy of psychological-pedagogical support for the
processes of positive socialization and individualization
of a preschool child involves psychological-pedagogical
support of the educational process in a preschool
education institution [1].

The interpretation of the concept of «psychological-
pedagogical support» must begin with the key term
«support». The concept of «support» penetrated
the humanitarian sciences following the concepts
of «pedagogical, psychological and social help and
supporty», which is due to the concept of humanistically
oriented psychology and pedagogy, as well as the trend
of socialization of global processes of social life. The
concept of accompaniment comes from the depths of
pedagogy. At the same time, the opinion regarding the
need for «support» is expressed by modern teachers who
develop the ideas of «success pedagogy» [6, p.30].

According to A.Chagovets, the goal of psychological
and pedagogical support is purposeful development of
the individual, which occurs through the creation of
special psychological and pedagogical systems and their
institutional design [3, p.100]. Thus, the meaning of
the concept of «support» in relation to social objects is
reflected in the most complete provision of the necessary
resources of the internal potential of the individual for
his personal development during his life.

In modern conditions, the development support
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network is widely distributed in education. The subject
of development is any system in education, so the
objects of support can be a person, a process, a system
(educational, psychological-pedagogical, social, etc.).
The concept of free choice as a condition for personality
development became a methodological prerequisite for
the formation of the theoretical foundations of support
in education [2].

The pedagogical meaning of support consists
in strengthening positive factors of development and
neutralizing negative ones, which allows to correlate
support with external transformations favorable for
supporting and strengthening the internal potential of the
subject of development. In the context of implementing
a system-oriented approach, support is considered as an
interaction aimed at providing assistance to the subject
of development in solving their own problems [3, p.173].

As a result of the theoretical analysis of scientific
literary sources, we consider psychological-pedagogical
support as a holistic, systematically organized activity,
in the process of which socio-psychological and
pedagogical conditions are created for the successful
learning and development of each child in the educational
environment. A feature of psychological-pedagogical
support in preschool education is meeting the actual
professional needs of the educator and providing
conditions for their involvement in the creative search for
optimal models of interaction with pupils. In general, the
effectiveness of training pedagogical personnel for such
activities is ensured by the creation and implementation
of a set of conditions:

1) formation of motivation for pedagogical activity,
actualization and enrichment of the educator's experience
(presentation of one's own activity, internship, mentoring,
advanced training courses, open reviews);

2) organization of psychologist interaction with
educators of preschool education institutions (ensuring
reflection of their professional activity);

3) organization of methodical support - creation
of a self-education program as an important factor in
the development of each educator (School of a young
educator, information and communication technologies),
mastering of educational technologies (seminars,
coaching-consultation trainings);

4) organization of a system of comprehensive tutor
support;

5) the presence of an administrative system for
stimulating teachers of preschool education institutions;

6)developmentand implementation of informational
and methodical manuals.

Thus, the essence of psychological-pedagogical
support of future teachers of special education is to
provide help and support in making decisions in difficult
situations of professional choice based on the study of
their interests, potential field of development, features of
the interaction of subjects of the educational process. This
understanding allows you to build support both «from
the teacher» and from other subjects of interaction. Such
psychological-pedagogical support contributes to the
professional development of future preschool teachers,
their personal and professional development, as well
as solving problems in the organization of preschool
education.

We define the following as the main components
of psychological and pedagogical support for the
professional training of future teachers of special
education: psychological and organizational and
educational (pedagogical). The psychological component
of support is represented by the systematic activity of
future educators who use the principle of interconnection
of diagnostic and corrective and developmental activities.

In the practical activities of future teachers of early
childhood education, the teacher's personality is studied
mostly for the purpose of providing psychological help.
Therefore, educators are always subjects of psychological
support [6, p.149].

The organizational and educational (pedagogical)
component provides a single information field for all
participants of psychological and pedagogical support,
as well as its analysis and up-to-date assessment. This
component is implemented in the activities of special
education teacher by carrying out educational work with
the teaching staff and the administration of the preschool
educational organization based on the use of various forms
of active multi-subject interaction of all participants.
Analysis and evaluation of the existing support system
enables the development and improvement of the system,
ensuring its most important characteristics — openness
and developing nature (synergy).

Currently, psychological and pedagogical support
is defined as a method based on making optimal
decisions in the situation of life choices; as movement
along with personality changes, timely determination of
possible development paths, help and support [5, p.104].
The last approach within the scope of the article was
taken as the main one and was used to determine the
theoretical foundations of the program of psychological
and pedagogical support of future teachers of special
education in professional training. The main goal of the
developed program is to develop the psychological and
pedagogical competence of future teachers of preschool
education, and its implementation involves several
stages: motivational-establishment, practice-oriented,
prognostic.

The first stage is motivational and establishment,
creates the basis for the functioning of the following
stages of the support program and provides for work
aimed at orienting future teachers of special education to
the specificity of future professional activity, identifying
their expectations, conducting a psychological diagnosis
of'the peculiarities of the expression of the components of
psychological and pedagogical competence, and forming
a motivational attitude towards self-development and
innovative activity. The expected results of this stage
are: students' awareness of themselves as unique and
unique individuals; formed motivation to master the skill
of self-development.

The second stage is practice-oriented, in which
the individual capabilities of future teachers of early
childhood education are correlated with their aspirations
for self-development in pedagogical activities, which
occurs through their involvement in various types of
individually oriented practice.

The third stage is the prognostic stage, in which
future teachers of special education either determine and
adopt methods of self-development and development
of psychological and pedagogical competence, or
understand that the option chosen by them needs to be
modified. The content of the work is based on the fact that,
using the results of individual and group work, students
determine the optimal trajectory for the development of
psychological and pedagogical competence, formulate a
forecast regarding the directions of their own professional
self-improvement and self-development. Also at this
stage there is a reflection of the changes that took place
during the implementation of the program. The result of
this stage is the development of an individual trajectory
of the development of psychological and pedagogical
competence and the determination of directions for
self-improvement within the limits of one's own future
professional activity.

The psychological-pedagogical support program
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of future teachers of special education in professional
training is based on the principle of step-by-step
development and gradual understanding by each student
of himself and the psychological and pedagogical
competence formed in them. Therefore, each lesson
conducted within the framework of the implementation
of the support program logically follows from the
previous one and is, in terms of content, the main one
for the future.

In view of this, it is necessary to formulate the main
tasks of psychological and pedagogical support of future
teachers of special needs in professional training:

1) protection and strengthening of emotional well-
being and mental health of future teachers of preschool
education;

2) creation of favorable conditions for the
formation of psychological and pedagogical competence
of future educators in accordance with their individual
characteristics and inclinations, development of abilities
and creative potential of each student as a subject of
relations with himself and with other subjects of the
educational process in the future;

3) the formation of a socio-cultural environment
that corresponds to the individual, psychological and
physiological characteristics of future teachers of early
childhood education.

We assume that the psychological-pedagogical
support of future teachers of early childhood education
in professional training should be focused on the
development of the following pedagogical skills:

- research: the ability to evaluate an educational
event; the ability to analyze the effectiveness of the

educational process, methodical work; ability to conduct
critical self-analysis of work;

- design: the ability to develop a scenario for an
educational event in accordance with existing problems,
modern requirements in the field of education; the
ability to develop a plan, a program of activities for a
specific period of time in accordance with the goals and
objectives of education;

- organizational: the ability to apply modern
educational technologies in pedagogical practice;

- communicative: the ability to build and manage
communicative interaction [5, p.72];

- constructive: the ability to choose optimal forms,
methods and methods of educational work.

Conclusions and prospects for further research.
Thus, after summarizing the studied scientific literature,
the psychological and pedagogical support of future
teachers of early childhood education is considered as
a continuous process within the given time limits, based
on interaction and cooperation, the purpose of which is
to satisfy institutional and personal needs related to the
professional training of pedagogical staff and the quality
of educational services in the preschool education
system. The need for support is due to the improvement
of the professional and psychological-pedagogical
competence of the teaching staff and the maintenance of
a positive psychological climate. We see the prospects
for further scientific research in the development of the
author's methodology for providing psychological and
pedagogical support for future teachers of preschool
educational institutions in the process of professional
training.
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Teanuko Tersana BirauiiBna
TIOKTOp itocodii, acCUCTEHT
Kadenpa JOMIKUTEHOT Ta CIIeHiaTbHOT OCBITH
Myxka4iBCbKHi1 Aep>KaBHUHN yHIBepcuTeT, M.MyKkaueBo, YKpaina

HPO®PECIAHA HNIITOTOBKA MAMBY THIX BUXOBATEJIIB 3AKJIAIY JOUKLIbHOI
OCBITH: ICUXOJIOTO-IEJATOTITYHUN ACTIEKT

AHOTaIis. AKTyalbpHICTh TOCIHIIKCHHs OOyMOBIICHA THM, IIO TIO0AaNbHI 3MiHHU, HIO BigOYBalOThCS B HAIIid
JiepkaBi, 0OyMOBIIOIOTh Kap/AMHAJIbHI 3MiHM Y Tpodeciiniil miarorosui ¢axisiiiB, 30KpeMa BHXOBATEJIB 3aKjaiB
JOMIKIIbHOT OCBiTH. KITF0OYO0BOIO YMOBOIO MiABHINEHHS SKOCTI OCBITH € YCIIIIHICTH MPOQeciiiHOl MisIbHOCTI
neJaroriyHux Kaapis. [lJis IbOro akTyaJbHUM € CTBOPEHHS B CHCTEMi OCBITH YMOB JUIS PO3BUTKY 1HIUBIyaIbHOTO
cTino npodeciiiHol AisbHOCTI MaMOyTHIX BUXOBATElliB, yCBiILOMJ‘IeHHH H OCBOEHHS HOBMX LIHHOCTEH, IO
CTUMYIIOIOT TBOPYHMH TOLIYK NEPCIEKTHBHMX MiAXOMIB i TEXHONOTIH, 30KpeMa i ICHXOIOro-NearoriqHoro
acrekTy B mpogeciiiniii marorosui. Mera 10CIiuKeHHS TONSrae y po3po6u1 ¥ anpobauii mporpamu ICHXOI0ro-
[E/]ar0ri4HOi MiArOTOBKH MaI/I6yTH1X BUXOBATeJIiB 3aKJIa/liB JOMIKUILHOI OCBITH. 3aCTOCOBAHO OCHOBHI TEOPETHYHI
METOJIM: aHAITHYHUHN Ta OIMTUCOBHI METOIU OOPOOKH TEOPETUUHUX Ta KPUTHUHUX [PKEPEIT 1 pECYpPCiB; y3aralbHEHHS
OTPUMAaHUX HAyKOBHX JAHHMX; CHMHTE3 Ta y3arajbHEHHs BJIACHOTO 0araropiyHOro JOCBidy IMiATOTOBKH MaiOyTHiX
yuuTeniB. Y cTarTi po3MIsIaeThCsl 3MiHA IPIOPUTETIB Y MPUHIMNAX POOOTH 3 IEAAroriYHUM IIEPCOHAIOM JOMIKLUIEHOT
OCBITH B (hopMaTi peaizallii MCUXOJIOTO-TIEAroTigHOl MiATOTOBKM BUXOBATEIB B yMOBaX MOJEpHI3aIlil CHCTEMHU
OCBiTH. BCTaHOBIICHO, 110 ICUXOIOTO-TIEAATOTIYHUN ACTICKT € IUTICHUM 1 Oe3MepepBHUM MPOLIECOM, 10 000B’I3KOBO
nepenbavae B3aeMOIit0 Ta criBnpairo. OCHOBHUMY KOMIIOHEHTAMH IICHXOJIOTO-IIEIarOTiYHOT i ATOTOBKKA MalOyTHIX
BHMXOBATC/IiB BH3HAYCHO: IICMXOJOTiYHMH Ta OpraHisauifiHo-npoCBITHUUBKNMI (nenaroriynuii). BusnaueHo,
WO peanizauis HPOrpamu ICUXONOrO-IEJAroriYHoi MiArOTOBKM MaiHOyTHIX BHXOBAaTeliB cpusie IiBUILECHHIO
TOICPAHTHOCTI 10 HEBU3HAYCHOCTI CbOrOACHHSI, MOTHBALIT OCSATHEHHS yCIiXY, pOPMYBAHHIO Kap’ epHuX opieHTauii
Ta ysIBJICHB MPO cede SIK MPO YCMHIIIHY 0COOUCTICTD, 3HHKEHHSI OTIOPY, TPUBOXKHOCTI IHHOBAI[IMHOT AisIIBHOCTI.

KuarouoBi ciioBa: npodeciiiHa miAroToBKa, IICHXOJIOTO-TIICJArOriYHUI aclekT, MaiOyTHI BUXOBaTell 3aKjajliB
JIOLIKIJIBHOT OCBITH, JIOIIKIJIbHA OCBITA, PE3YJIbTAT OCBITH.
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